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Abstract 


A considerable body of literature advocates that school 
counsellors should work with families of students to 

help relieve educational problems. To assess the views of 
working counsellors, school principals and parents 
regarding the value of such an approach and the problems 
inherent in This mode of counselling in schools, a 
questionnaire survey was carried out. Responses from 
school counsellors, principals and parents regarding the 
comparative importance of counsellor activities showed that 
aieanree groups gencnrally perceived individual personal 
Sissies ONSultratlon with teachers to.have higher 
prioriny than interaction with families within the present 
system. ideally, however, school counsellors felt interaction 
with families should be increased from 10% to 35% of their 
iiMeweeeXhstiug Darrlers To increased interaction were seen 
Toeoeeanhcavy demand.on counsellor time, and reticence 

Pree OMenoePentseto participate. ine responses also 
suggested that many parents were unfamiliar with the role 
of the school: counsellor, although the question of whether 
parents were unwilling to interact with counsellors or were 
indifferent, feeling little need for such assistance was 


not answered. 
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Chapter 1 


Introduction and Rationale 

Adequate and concise answers to questions about the 
ronepepanie schootecounselitorsremalnuinconchusive despite 
the large number of studies and articles which have appeared 
during the past decade (Canadian School Trustees 
Association, 1980, Fitzsimmons, 1978, Zingle & Merchant, 
foe 7d iMonetareipresenthy bekngyundertaken, GAlberta 
Department of Education, Canadian Guidance & Counselling 
Aecooradt ton}! bmegenemateregms tf iistprobabhy:fatinato. say 
that the counsellor is in the school to provide education 
and assistance to the student in the area of emotional and 
affective development and to provide extra services for the 
child with emotional and behavioral problems which are 
Petree to GmnG WitGehtS ability To learn. Zingle and Van 
Hesteren (1977) have suggested that counsellor function 
should be "tied to helping individuals to develop positive 
woentimnesrandithed! ifte;ski hiserequiredstTotcopeew!, th (the 
demands and complexities of modern society" (p.109). 

Ways and means of accomplishing these goals, however, 
remain controversial. The inclusion of work with parents 
and tamhireseot Sttidents*into more Traditional counselling 
roles has been increasingly mentioned as one way to more 
effectively reach educational goals (Friesen, 1976, Van 
Hesterem, hed lompoydtelod4ncChritstensen,@1975).acJohn 
Friesen (1976) cités family counselling as*a new challenge 
for schoolecounsedlorseand -other*writersy(Hiliman & 
Cemieons Soyo. GOLrduon, »u9/2, Ure lkUrse 1959) STrongry 
propose greater involvement with parents through 
consultation and through parent education. 


Many reasons have been cited to support these proposals. 


siscn item pre Soitsvberts| 


ett toads ened negup oF S18were celonod hing -otsopebhe 


sTigseb Sivienionosni A ana Tclisenties |tonee sits te 


bStS24Gs Bved #5idw S2}o>t <4 rie esbhoute to cadngn sg 


2 


Tp. 
2eoOTSUAT feers2 (MET GAO. - “EuSsab Teng FF er 


+ TAGNS1gM § afgnid 085 Qh tite 1.63.474 0894 .9ol Se ae 


si sedi HSS T SHOT CAH se MPregeove Bs. aol 
iE ~ as 


S 


— 


Oat Pis2need 2 Saneh iva feUdFIToo .,GoltssubS Ke tne 


¥Ge oF Vigt yiduteove oat + emis = A 67oNse ot! hoi te 


AOMTEDUDS Sliven ot 'ciipa. 2¢%. aA 24 ol) Senves arnt 
7 


CG STL AVE wiies one wx a 
ant +397 ao (VIS2 6) Free 5 pO. at “Lae "Vergo } ovat aul ae 


S46 b4daltoma +4 


0S. WS hie ee dong 1% “es! DOG iscoltome ari 

any Hs is IEE “i a | male 7447 ek, ontial 
te ate “| : 

Ma | VES bore’ | +6ht+ by 


Wpede ava (C VEEL! were 12 
rary lal 374 > eee ee seal ohm 
€. 37) ) st toe obitiz 


G 28 Titel emigg D8 =bn 


vit ivdg GDiaves of foe Thou! 
SAT btw SYOD OF Jeryiunen wt | 


~ 


on el 4 . at. a AA. 
- (297 09} ‘ee at = O53 ' 


| 
HTOMEWON 4 SP6OY BbanT) Bhi ay | cmddod ea, eee bieva eveW: 


472 7K9 A Tw ASH! Bouse | acon t way x, le ia vientiees. niol 
¥ evil i eenuas iSiwit [Rent SION Oo). Sinebote fs ned nee 
stom oF Yen Sid Sa Mati ea (199 kot zod inleeaes ag 
NF , SPH NSIT) & | war: BQO | tiau he rag yes es. 
~ Atel . CSF. Reznekeians 8 es byod “ePeT honed 
agro! Lente won-@ 26 ROE Cengos y! ie eat 79, fp bed ne 
Bsmt 1 sri a aoa dre Riou sobs 


Many of these come from the literature describing the family 
as a system in which emotional disturbances seen in the 
cMildsare considered symptomatic of unhealthy family 
interaction patterns (Friesen, 1976). Dinkmeyer & Carlson 
eg eeetaro thai .all problems of ‘children are problems. of 
Meee Paroetaecimid roeltationship .«. . and. . . to work 
WMeamimeoanes party alones.s almost a handicap" (p.296). Family 
Systems Theory states that disturbed children are frequently 
"scapegoats" in the dysfunctional family, serving as an 
alternative focus for parental communication to release 
SOmewoT 1Ne€ pressures created by marital discord (Gilmore, 
1974). This being the case, any effective remediation with 
MiemcCidaWiiiechsSturo tne Tamily equilibrium: which will, 
Lier n necessitate tfamiiy pressure .on the child to revert 
to former behaviorak- patterns. Effects of individual 
SwwicsmManvewnmiarhererore ibesconsistentiy negated. 
Rosborough (1970) states that any counsellor "good enough 

fiom mayevetavior Ina client must be responsible enough To 
see that the new behavior is acceptable within the family 
Siiuariton .Vp.220)-. 

Tuestanity ts also described as The foundation for The 
development of self concept and identity and for learning 
about emotional and social relationships (Dinkmeyer & 
Cericom erty 2)6 hese are areas which, if problematic, .are 
generally accepted as within the realm of the school 
counsellor. 

Ackerman (1958) states, 


tiaLoAWhT nin. poeLami ly athbatythespersonal 
Lientury of trepindividual ssf itstatormed. 

Poe tLneoenndividual grows,and differentiates 

his separate being within the matrix of his 
childhood family experience, he gradually 
establishes his personal identity. The psychic 
cenitte, crip gravityeton thesiadiviidual rs gthis 
identity and a corresponding set of standards, 
strivings and.values..(p.334) 


SUreali sec orien tne child's an-tnseparable -exTrension. of 
the parents' own feelings of self worth (Satir, 1964). | f 


parental models are functioning inadequately in these 
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respects, individual counselling to improve self concept 
may prove to be of limited success. 

rh addition, the majority of parents have not received 
Sy er cniigeOt wouucat!On related To parenting roles, other 
than that gained from observing their own parents (Agati & 
Pomme sa Gordons |o/0). “Iraditional.models for 
Poreniing,) NOowever ,aheve: beeneheavi ly vcriticizedr by 
professionals as being inadequate in the less authoritarian 
modern worldeand! parenise are’ often. contusedsrvacitdating 
between extremes as the traditional models prove to be 
ineffective (LeMasters, 1974, Gordon, 1970). 

Though there is growing awareness that family 
communication patterns are often causal to student problems, 
other writers caution that the "structure of the school and 


Vier organizational caerinition of school psychological 


services impose harsh limits on both educational and 
Po iscmriioumouets: “(Gi.lmore, t2/4p.171li. “Local school 
Cunectats argue that the extension .of the school into 


community and family issues must stop somewhere and that 
faim comse |}ing is well beyond the capacity of 
equcatonaiuirs tit uti on's diNitchol sor Note, lon 

Siiherse aroquletagalinss ches conmelusion thete parental or 
family counselling is a more effective approach than 
traditional school counselling interventions. 


However, while there is considerable 
agreement that inclusion, of parents 
inereases the liklihood of positive 
behavior shangelo there dsia tile concensus 
fetCcroinomiiere coir ands naturesot. the 
Parent sero .cultieinew | reanmentsprocess “and 
there M spel ttl ewtresearch evidences To 
support the hypothesis that a more broadly 
based family approach improves the 
outcomes of counselling with children. 

CE Ocak GN estamos cp 1 Oe) 


In. this period of declining school enrollment, school based 
budgeting, and community school development, school 


counsellors will be further challenged to demonstrate 


their relevance to the goals of education. School trustees 
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and the general public remain unconvinced that counselling 
services are a viable solution to the issues and dilemmas 
of modern education (Dinkmeyer, 1973) and research in the 
Dusit omnObn suomebcouconvincing proof to challenge this 
View GO Le, ~1O 7.1 )% 


Confronted by statistics which depict the 
Widespread failure of large numbers.of 
Students iahralb tevels of the educational] 
process, and the large number of unemployed 
graduates of high schools and universities, 
counsellors are being asked "How are student 
services meeting the real needs of 
society?" COAT Kmey Cit, wih ot sD. 21) 
The need to respond convincingly TO ne Segue st ons 
is self evident. It seems logical that counsellors must 
be increasingly prepared to play an active role in the 
fae OUCS Tt Onc abouT yoounse Lior: function, the 
SiMienes? Fallon or nesearch, continuing public relations 
Work, sand decision making about the role of the schoo! 
Come owMvoOrme el Mie astudy |S. tntended to .be a small 


Songmvudton to. This process . 


inves Ques Ticons 


The degree to which counsellors can and do work 
Mitahenparentsicand famirkies cof wtudents tis "affected iby 
numerous and complex variables. A very important variable 
is the perceived value of such an approach. Working 
counsellors can be assumed to be more aware than most other 
professionals of the kinds of problems and issues with 
which they deal on a day to day basis, and the types of 
approaches and solutions which appear to be most effective. 
Obtaining their views as well as the opinions of the 
parents of the students and the principals in charge of the 
schools is vital to increasing our understanding of this 
question. Changing the quantity and the nature Cie i.e 
interaction between counsellors and families will depend 
to a large degree on the views of these three groups. | 

To evaluate counsellor interaction with families, if 


is important to know to what degree there is involvement 
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COceurming Ppresentry within the school system.” Boyle (1971) 
wrote that, at That time, counsellors in one major school 
vVoitanieoDeli  Oneenanir our’ Der week aSsisting parents.” Has 
this increased during the past nine years as the 

Plereos onal Iiterarure=in this* grea’ mignt stggest? 

How do counsellors view the importance of working with 
ram1 lies tnh°compartson to the other functions they perform 
Pieaeoscioo! selring: -Witnan The Edmonton Public -Scnool 
system counsellors are expected to do some needs assess- 
ment in each school (Carstensen, Note 2) and the way in 
which counsellor Time is apportioned might be expected to 
reflect the needs of the students as perceived by the 
Secnoo! counsel |or. ~Vo counsel lors”™ses™s need for changing 
the amount of interaction between themselves and the parents 
Cre rami lres of SiTUudentTs?T lf there’ is a perceived need for 
(momge,eare there l!timtitTerions in= The Scnooi=system which 
restrict or prevent such a change from being consolidated? 
What would counsellors perceive as an ideal role for them 
in the Schools were~any restrictions To be removed? What 
are the barriers which exist? 

Marites est taule TOn counse! !Ors™io' changes Tne 
amount of their interaction with families, it must also 
be questioned whether this change is possible or practical 
feom oe Varfety ot vrewpornts. “Parents*=must see valte’ in 
SUchminteraction and be’ willing to participate.” Rosborough 
(1970) expresses a parent's point of view stating, 


Parents cenerally tindy tne same faulirs 

with the existing: services as,-do counsellors 
themselves. They see a need for more and 
better counsellors, especially at The 
elementary school level. They worry about 
the lack of-effectiveness in personal 
counselling and about the accuracy of 
vocational guidance. Most would like the 
help of trained counsellors in raising their 
children in order to prevent serious 
problems. lt also becomes obvious that the 
public has had very little opportunity to 
find out about The current functions or 
philosophy of school counsellors. The image 
they have of counselling causes them to react 
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with fear, resentment and disinterest. 
eHoSsboOroUghne 770. b.2 15) 

A common perception held by many school personnel holds 
that it is primarily parents whose children are without 
major problems who will participate in interaction with 
School* Siart-.+ hi lman- and-Carlson. (1975) point out that some 
parents, discouraged because their child is experiencing 
difficulties, fear,.the. judgment of the school counsellor 
and other school professionals and may cover their feelings 
of defeat by avoiding communication and blaming the school 
for, the child's: probdems. | 

It is important to know how parents view the role of 
the present school counsellor, to assess parents! aware- 
ness of counsellor functions and services and to learn 
what parents perceive to be important with respect to the 
pesponsibilities of the counsellor. Aspects of family life 
2cueaom ve siteroasing Mumbers of single parents, and the 
Trengs,oWards Doth parents being engaged in full time 
employment must be considered variables which will affect 
the degree of interaction which is possible and desirable. 

Ties scnonl counsellor-as a member of 4 school staff 
and an employee of a larger school system is accountable 
PomilemcompOvyers and 1o Schools~administrations.. Zingle & 
Merchant (1977) found that principals and teachers were in 
favour of more traditional roles for counsellors Than 
counsellors were themselves. AS principals hold the position 
Sect nNoneiy in the Individual school, itt would seem 
iipet Pana noOwrearn their attitudes towards counsel for inter- 
action with families and assess The influence that 
Matcuodmicewordmin respect To counsellor function. 

These types of questions formed the basis for this 
inquiry which was carried out in Edmonton schools and homes 
and is described below. Many areas of consideration have 
been omitted in this inquiry. in perticular, aner wiohe question 
of a developmental or preventive focus versus a remedial or 


Crisis intervemtion focus ,which has formed ‘a major part of 
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the counsellor function /|iterature,has been largely 
neglected. hTecanmuee peasoned That counsellor interaction 
with families can be looked upon as being either remedial 
or preventive or both (Friesen 19:76). The rationale for 
increased counsellor family interaction admittedly has 
been stimululated by writers with a remedial focus. In 
this writer's view, however, supporting and educating 
Pameonds onus taminrres nas a Strong prognosis, for preventing 
emotional disturbances and improving affective development. 
ine quesiion, oF wnerher schools should be playing a 
major role in strengthening families iS another major 
Cvest ton. this 1s touched on in Daina oo Udy; 
WisGtah do dtti1udes Or parenis, counsellors and principals 
Teo eluesd One nave Deen propped.) [ne slarger, practi ca | 
Aiiepobimucat, COnceris Nave beens omitted (for purposes of 
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Organization of Chapters 
The fod owamogr chapters? outid ine- ine deteddithe inquiry 


SCarntea Oui intorithe perceptions of School counsellors, 
parents and principals regarding school counsel lor-fami ly 
hiiegractlOnn  Cilaprer 411 Summarizes The currena.protessional 
MectavuGerpertaiming, +o This tssue. This Includes a 
Goscusesion of definit 1onal, problems, theoretical positions 
StTewrrierscerelative to This issSte: ‘and reports of specific 
Precast eUNapler all descrivpes The method of The. inquiry 
Soueine dialysis of date. Chapter iV summarizes the tindings 
Of the research ahd Chapter V presenrs the conclusions 


which can be made. 
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Chapter || 


Review of Relevant Literature 


Definitional Problems 

In The literature on counsellor-family interaction, 
many terms have been used interchangeably with resulting 
Swaisn one herms such as. therapy’. “counsel| ing, 
"consultation", and "parent education" are often inadequately 
devined, and what one writer describes as: consulting 
appears similar if not identical to what the next writer 
defines as counselling. The attempts To define These 
oon er sone ote Li Ss ouncertain ty. 

Christensen (1973) writes that 


Tiemann ht ON ciate UNndergirds, parent 

and family counselling in the school 

setting is that counselling is an 

educational rather than a medical pursuit 

---and that lack of knowledge, information 

Gmcexperhence’,, “rather than illness is The 

basis of maladaptive behavior. (p.226) 

icusiinorme Wl9t/4)| sonichhes<co thei ihand: dintsterentiiakes between 
two models of interaction between parents and school 
psychologists, these being the educational model and The 
counselling model. His use of These terms would bring 
Woounsel | ing'hamlosets toi the: medical fome'therapy' definition. 
“Giimore turther suggests that an alternative made! to 

education cirecaunseliisiind tfonicaregoniiziing counsel lor-pianent 
Pateraction is that of consulTing which he describes as The 
typical style with which professionals interact with each 
Gunes 2 Hiss euseroferhe ckenm consulting strates That parents 
are neither clients nor students, but consultees seeking 
advice in the use of problem solving behavior with Their 
eogha ttc « 


Brown and Brown (1975) differentiate between counselling 
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which involves working with the child and consulting which 
they define as "a process engaged in by a counsellor and a 
arenveator TMmeebeneri bor rhe child’ Gpeo5)2 "Chfisan (1973) 
in contrast states that "perhaps the counsellor should limit 
himself to consulting with the child and the counselling of 
Reeeneto ala Paterna) (p25) .Y Fast ?Gl19o8) fooked upon 
conveultarroNt asa tprocess ‘of collecting data*to ‘ftnerease the 
counsellor's knowledge of the child, and interpretation of 
mfeecmrrd +O he Parevr rn ordér*To bring about dimited 
remedial measSures¥in The parent-child relationship. . Boyd 
(1973) describes consulting as an information-based 
procedure, while counselling is Savage oa be re farronship— 
based. 

The use of the Word consulting generally defines a 
process which can be assumed to be of relatively short 
giparton., educatronaYr*tn-narure ‘and orientred@*to a irda 
PerrOMmr eye "Ginger “lhis case fiwhowl Seexrernhal "ro 1ne 
Sousvimuar lan Serrings Rie moons Urn awe pi O.Cescrs ease 
Pyomdeiio em) a son eine. COgniTHuve aspects of *The parent chr hd 
relationship although the emotional content may be close 


Forrie surface ‘(Boyd 1974). 


Whether counselling follows an educational or 
therapeutic model is not so easily defined. Gilmore (1974) 
writes, 


The school! psychologist who adapts the 
counselling model assumes that many problems 
ae eoteere ast. in Dart, ter conseq uences of 
inadequate psychological functioning of the 
parents. (His) thechniques---will «facilitate 
communication, the uncovering of hidden affect 
States insrght nro the' source ‘ort “the problem 
and appropriate remediation. (p.171) 


While the therapy model of counselling as outlined by 
Gilmore is often considered inappropriate for school settings, 
+he term counselling is more often used by others to 
describe an educational model which, it is argued, can be 
justifiably part of the school counselling program 


Uehrretensens,bo75). For the purposes of this inquiry 
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counselling will®be viewed as primarily educational in 
fiat envaoseis tringsine roles of the schoo] counsellor, 
keeping in mind that the counselling process when 

Srrec tively Carried Oud, may use techniques more ,often 
Pupawroeted bDarteormmhnerapy., As Boyd. (1974) states, “While 
DEoOvisron for information acLivities may be. required To 
Bromore Darent seltf=-exploration,-if is_the self-exploration, 
Bots nesintormarion giving whichis the primary,focus of 
Piemeotnsce! | now lepadqionsn_p.  (p.3509.)), 

SierevoCewevotiaolimawo ts) Jestale: that, anyueprogramsoy 
eolsulrting, counselling.or remediation... . must contain 
mechanisms for bringing about changes in the family 
Selatronsnips (p.219). “itvey (1977) writes that counsellors 
Have sound thatpaen interview ls insufficient to factlitate 
change in behavioral patterns for more effective family life. 
foe voce iets ViOw, counseling asStopposed To consulting, 
will be considered in this report to be more intensive and 
onder CuLaL Lom, perTmitaiind The counsel lorpeto interact 
Withee Lamily over a period of Time ig-which change .may ,be 
Pecirrigg as a result .ot the educational, process. 
Counselling may.inciude the student on. all family members 
Meeowyorne -ocarenh members of the family ,inyintéeraction 
with the counsellor. The relationship with the counsellor 
and ettscrtive components of the interaction are considered 
to be important. 

Begonia usorOwn Vly) ClStTinguish between counselling 
PeicomconstiitoatLon ana sparen) educal top on ine basis of process 
and content, stating that parent education follows a set 
agenda or curriculum and is more traditionally pedagogical. 
Parent education is most often carried out in the group 
Pormagw: OU pagent. dqrotinps need not be restricted ,19 
structured pedagogical methods. They may be true 
counselling groups, emphasizing the parent as a "whole" 
person, and employing the use of group mechanisms and 
dynamic processes as in a therapeutic group (Dinkmeyer & 


Carlson 1975). 
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Theory and Method 


The literature on counsellor=-family interaction can 
bes caregorized=as tol lows pa First, there ire numerous 
armicles Supporting: th merits of counsel lor=tamin yt involve- 
Menge tastier Pegitamaresand effectiver approach to: deal ing with 
educational problems. Second, many articles propose one 
or another psychological orientation, such as family systems 
theory or Adlerian psychology. Third, the results of many 
studies on counsellor function have included references to 
counsellor interaction with, families. Evaluative reports 
of specific programs which have. brought counsellors and 
families together for educational purposes constitute a 
fourth area. 

Brown and Brown (1975) propose four reasons for working 
'MiMi~esaGenis wich wncrude. \ lJ the orear numper ‘ot .chtiidren 
When Drop liemsa andathe, concurrendsneed) to meveisopiresources 
to deal with these problems; (2) the need for all mental 
heakih groupsrioafocusy oni prevention ratherr than 
Pemem@tatlon; \o. Increasing evidence That for behavioral 
Cvaree Oo, occur, we offen must work in the natural 
environment of the child; and (4) evidence That 
rnterventions with parents can lead to significant changes 
Pee mimanen awn.) . © LWey SUDpOrt The contentTton that 
Varge numbers of behaviorally disturbed children need help 
trom results of Their earlier study th which Teachers were 
asked To indicate the number of students they would refer 
to an elementary school counsellor in a hypothetical 
situation of unlimited and comprehensive counselling 
services. The study reported that 40% of children were 
Srosem ofOn Tere rral. | 

Boyd (1974) supports counsellor-family involvement by 
stating that parents want and need further information about 
the academic expectations of the school, the life style and 
social atmosphere of the peer group and developmental 
changes throughout childhood. Meeting these needs can assist 


parents to modify inappropriate expectations and promote more 
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positive interaction within the family. Gilmore (1974) 
says that parental contact may be necessary and helpful in 
diagnosis of problems and parental permission may be 
Rane eu ror Car nai remeo lai techniques. ~'Gordon 1975 ) 
argues for helping parents to improve communication styles 
as he states, "nine out of ten adults talk to children and 
youth in ways that are destructive to both the kids and the 
Permarronship™ (5.268). 


Pemilyevystems Iheory, as mentTroned above iends a complex 


and pervasive rationale to the question of counsel lor-family 
interaction. Particularly relevant to this question are 
systems concepts of family equilibrium and "scapegoating". 


In (the systems) point of view, the family 

is seen as a unit -in which ‘the parts have an 

Sadese Of peeval Lonship.samong ahem= hus, 

Sve iaAtTedairoc)s One Parh attects “any 

other ‘part. It follows That a change in one 
individual's behavior alone, apart from 

changes in The system, is unlikely To be 

fae riiras ve fakteriat lves tare Stor rhire 

LNGiviawak to wneturn to his «status quo or 

fom sine system to be disrupted. (Sawatzky 19/9, p.44) 


In the event of effective counselling with a single family 
member, therefore, the equilibrium of the family may be 
Shagurbedet oO asvanying degresc.) Lhe student accepting 
Gounse || no, Will ohikely be pressured to return to previous 


behavior patterns unless the family as a whole is aware 
agdsinvelvediin the counsel ling .process. 

According to family systems theory, behavioral 
acm hoances..1f ga.child may serve van.adapTtive function, in 
maintaining the family balance. 


Parents experiencing conflicts within 

their marriage may use Their children as 
go-betweens, as jevers to increase their 
power position againsT Their mate, as, excuses 
for remaining married, or in any of a 
multitude of ways to solidify their own 
position within their marriage and To 
validate their own view of their married 
world. CBovd 219 1.4 ny hO ? 


Wnile ways in which the cnild may react to such forces are 
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Nudity ind ivied Wall ma rinei-Crrinidn as sscapegoat sforchis’ family, 
Ciie0eManiteosts thesresultitg disturbances through 
behavioral problems and/or lack of achievement in school. 
SOyossna eS tinal developmental changes in The child can often 
intensify these problems because families who are struggling 
to maintain a precarious balance in their family system 
cannot risk normal developmental changesramy onelpits Threicn 
members. 

A central: tenet of-.the systems. approach is: that ‘a 
Success tuls manitalanelationship! iis critical to the 
adjustment,.of children ain the, family (Sawatzky 1979). 
Difficult decisions, thenefors,.are required when school 
counsed lors-are, faced, with, famid yoirelated student probilems 
Which appear to have their source jn aidiscordant: marriage. 
Boyd states that parents who meet with the school counsellor 
in order to discuss student problems may frequently reveal 
their own personal or marital problems. Decisions regarding 
the appropriateness and opportunity for referral and where 
to "draw the line" in dealing with these issues may be 
complex. 

The competency of many school counsellors in dealing 
With these, questions has: been, quenied| as; wellc |) Fniesen, (1976) 
Sates that most schoo!’ counsellors” have’ the skill and know- 
ledge to lead parent discussion groups, act as consultants 
on behavioral problems and child development, and understand 
family and group dynamics. He argues, however, that family 
and multiple family therapy should only be done by those 


whose grainingeds atethesa doctoral. level. 


Adlerian Proponents of Adlerian psychology work around the 
question of counselling with marital problems by advocating 
an approach to be used primarily "where there exists a 
reasonable degree of stability in’ the home and where parents 
have the capacity to tune in to the needs of the family as 

a whole" (Van Hesteren, 1979, p./77). For this and other 
reasons, Adlerian counselling has been used extensively by 
schoo! counsellors in their work with families. Van 


Hesteren states that 
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ines Adietioan=Drelkurs,.approachs, is, one, of 

nielsMroremmost appropriate and useful tn 

76Tms O1ewer king WitTh* fami {yes*™ in’ School’s. 

Although the approach is anchored in a 

Speci ticeapproach to psychotherapy it is 

(Ol Dotnet har ys ti eplea To The possi bi lity 

Of misapplication when tailored to the 

SCHOOtMS ane ato, Pp. 75) 
Van Hesteren cautions against using therapy models (such 
aomeyorems theory) inappropriately in schools and supports 
arguments that family counselling should emphasize the 
ecucartonal Tuncrion of» counsel.ling. 

The focus in the Adlerian system is on "teaching 
parents more effective techniques (of parenting) and 
Soowotu NG wool oneness © Dermore aware. ofa, he purposes of 
ew romrsbenavvcur a colaKmayer” & CarlSon ys Wo759* pliz05:)-. 
It is said to be non-threatening to parents, relevant to 
nw panenas andweachecs and 7o..De,; both. efticiend, and 
credible (Van Hesteren 1979). 

The Adlerian family counselling model as developed 
by. Christensen includes, the -following components: 


Cowie de catbhorminawot pertinent famdisdyibackground 


Ua a> 
Peace anannon, of family counselling model, making 
it clear the model is educational and not 


Niverapeur ic an Narure’; 


3. gathering data concerning the family constellation, 


and making educated guesses concerning the 
Pe ried delmrsnivcs .Oveddiee Chil direnpajo ast-ab.lai ish 
ecredtiowl try: 

4. parental statement of the problem; 


mm “examining tre vehavior that takes place during 
Ave caieuay am the: lite ofstne family; 


6. identifying the possible goals of the children's 
misbehaviour; 


7. interviewing the children to examine specific 
behavior and to confirm or reject hypotheses; 


8. making recommendations to parents; 


9. termination with commitment to follow through 
on plans for improvement (Van Hesteren, 1979). 
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The components may be carried out with individual families 
or in a group format which serves to accentuate the Adlerian 
importance of the socialization process as it involves 


families (Dinkmeyer & Carlson, 1973). 


Behavioral and Other Approaches 
Peake Jue es. ats clinical psychologists, 


Counsellors and teachers have Taught groups of parents of 
children exhibiting behavior problems the use of behavioral 
Techniques. He states that, 


The most common report given To us from 
parents is that the program helps them 
Losbecome more positive cand Loving in 

Whe hoc Nomwuist bearheirechitaren. Shouting, 
yelling and griping are replaced by clear 
instructions and positive consequences (p.2). 

Csapo and Friesen (1979). write that when parents are 
bnder=sTress;™ -=reintorcemenr forechi.dd behaviors  *may be 
subject to "the immediate whims and fancies of an indulging 
or weaqrect Pull Sadu fit’ §Cp +68) =instéad tof Yaccording:to a 
eyo1emart re-program. ”@ Van -Hésteren (i979) reports That 
parents whose personalities tend to be authoritarian may 
be more susceptible to the principles of a behavior 
moditfreatron program: 

Ryan and’Flefcher describe the advantages of parents 
becoming involved in career guidance programs in the 
schools by serving as resources and knowledgeably assisting 
The student.in planning,courses and further education... They 
also maintain that inclusion of parents in career guidance 
programs is conducive to DOSiITaveso unl Cereatat loushl pS .and 


keeping counsellor budget allocations a priority. 
Counse! lor Function Sfudies 


A number of studies have looked into present school 
counsellor functions and the perceptions of various groups 


such as the general public, parents and professionals of 


counsellor roles. Merchant & Zingle (1977) studied counsellor 


functions in elementary schools in Canadian urban areas. 


They found that elementary school guidance and counselling 
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programs have increased rapidly in Canadian schools. Of 
counsellors studied, 77% had an undergraduate degree and 

33% had a graduate degree. Sixty-two percent had earned 

a guidance diploma, although 10% had no formal preparation 

in the counselling field. They reported that two thirds 

of counsellors had experienced a supervised practicum in 
Sse wingG, aldanedstaken courses in principles of guidance, 
etagtisiilcs, general psychology and counselling Theory, but 
many were weak in diagnostic training, child psychology and 
experiences in consulting. Zingle and. Merchant reported 


Migmover two thirds of the counsellors. * 


"conduct parent 
conferences to discuss a child's needing help in terms of 

a special class or agency referral" (p.207), but few consult 
wi neparents On normal” developmental concerns. Parent ‘group 
work was also infrequent and visits to homes seldom occurred. 
The authors recommended that, due to heavy counsellor-pupi | 
Badbos, counsellors snould do more Teacher and parent 
consultation and group counselling*with-children. 

PeGeeot me Oneine Jo. B.U.. CGOnfterenceron ties amt iy 
Pereseio less) Provides some Indicati-on-of public opinion, 
albeit with predictable bias, on counsellor=-famj ly 
interaction. Friesen reports 


As is self evident from the recommendations, 
the Conference delegates perceived counselling 
iis themscncols Oo have. as <sldni ficani role 0 
play, both in the prevention of social problems 


as well. as in crisis simtervent ion. Since the 
family network is the most vital, lasting and 
hate Luenttal torce 1m 1.ne lite of man, the 


relationship between social, emotional and 
learning problems with family functioning needs 
to be more fully explored by the (school!) 
counse kom’... hus families of children with 
learning disabilities require additional 
support and consultation and perhaps family 
counselling. (p.72) 


The Conterence expressed concern over the lack of well trained 
family counsellors and recommended that school boards be 
encouraged to hire trained family counsellors for preventive 


and crisis oriented counselling. 
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Laughren and Herman (1975) studied mothers! and 
dauguierau perceptions of the role of the counsellor by 
Sie Oe aLage zeit SCN = 163) and their mothers... He 
Pevar GedetnohebOLMmegroups saw counsellor .functions: limited 
primarily to educational and vocational areas, and non- 
ev eeoT personal, emotional of social problems... He 
Suggested that counsellors may need. to inform the public 
of their training and abilities so that families may recognize 
them as sources of assistance in areas other than strictly 
educational problems. 

mipere 1909) also ireported «that parents of junior high 
school students indicated. by means of a Q - sort that 
counsellors should not attempt to counsel parents or deal 
with problems involving conflicts between students and their 
parents. He did find, however, that some parents were open 
to counsellors learning about the students! families in 
order To help the student with family related and other 
Concerns. 

Fitzsimmons (1978) surveyed students and parents to 
Sei tepercep, 1oOnsS On counsellor role. He found 
Tigasperennts expect counsellors To (1) recognize their 
limitations and perceive the necessity for referrals, (2) 
Sleaweameewrute Understandably, (5) ‘aid their clients tn 
exploring their philosophy and attitudes to work and 
establishing realistic occupaTional goals and (4) assist 
Students im recognizing the consequences of Their 
PD totoo angndemtosdeclStons fOr change. He reported 
That students Saw counsellors as providing acceptance and 
Understanditig, doing: assessments and offering help in 
bearning Skill programs. 

Fitzsimmons also reported on the views of supervisors 
and teachers on counsellors functions. Both groups 
classified as important The functions of psychometrics, 
occupational and career counselling, and professional | 
development. in addition, supervisors saw counsellors as 


helping to reduce friction and maintain The status quo. 
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Teachers 1 tought counsellors 'shoubd assist on “anabyzing 
student behavior and remediating social skills. None 
evidently saw working with families as being important. 

Allan (1976) surveyed Superintendents and Directors 
Opec areuiSaericrs in The B.C. school systems. He 
reported "a growing awareness of the need for primary 
prevention and early intervention" (p.37), but also a need 
for a change in attitudes by parents and teachers in the 
Oreciionw of a more positive view of counsel ling and the 
Provistomect counselling sservices:® SAli ban preported *that 
only 10% of high school counsellors had Master's degrees 
oid enewetal alitiot tiiicseqwere cinccounse i hkngtheHe stated 
that it was 

common knowledge in the B.C. school system 
tiiat Drincrpals tend to move three groups 

Ore cacners Into, counsed ling posrrions 

(1) those who are "good" with students, 

(2) those who had administration aspirations, 
ana CS), Those who .cannot make it-in. The 

Oasis Aoom:. hp 5B) 

Allan's survey showed that the greatest immediate 
needs were seen to be counsellor skills in individual 
counselling and teacher consultation, but skills in family 
counselling were also seen to be important along with smal 
Ceomemccuncevii@o and career education. His report stated 
ewe Neto with waml1tes replaces That of discipline 
problems and crisis counselling in the area of ‘greatest 
meederight now! s(p.39) due to problems ‘in the home such 
as separation, divorce, death and alcoholism. 

‘Herman, Altmann & Sears (1971) reported on another 
study of Superintendents! perceptions of the role of the 
counsellor and stated that "although many counsellors are 
invol Ved tin consultative functions, superintendents expressed 
a ide siiere: thor cad dift tonal *and simproved services for both 
parents and staff consultation" (p.268). 

Hassard and Costar (1977) examined principals' 
perceptions of ideal counsellor role, and the problems 


arising from ‘conflicting views of counsellor functions in 
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these two groups. They report that principals generally 
view the counsellor's position as one of administrative 
Support whereas counsellors perceived their role to be more 
closely associated with the needs of individual students. 
They state that 

Iie srestitobeaswbecn thate job. descriptions 

TOP Seconocany Sscnocl Counsellors often 

includesduttes*that are’ broad in their 

scope, vaguely defined and sometimes 

incompatible. (p.196) 

Hassard and Costar state that principals are the most 
Significant determiners of how the counsellor functions in 
Bueeschool. ieir findbtogs include, (l)uthat there is broad 
general agreement between principals and counsellors on 
eounsellor.tunctions,.<(2) there are .definite differences 
Peete n ions ote he ideal~role of.the counsel Lor ,«43) 

Se Oc ubo ls epercent tans of -counse|llor functions vary with 
demands on their own position, their needs for control and 
leadership and for information on which to make administrative 
feerolonssand evaluations, (4) «That principals. and 

Soeunrsellors Tend 710 use, robe=~bargatning to,negotilatertheir 
Gotee, DULeprincipaisynelrd Greaterepawér VAYEN PS! process. 
However, counsellors held some degree of influence Through 
their abi limyrroyintérprer student needs. 9 Principals saw 
ganeed tor greater clarification and,cammunication,of the 


counsellor role to the public. 


Reports of Programs InvolvingeGounse tlors Vand rami lies 


The literature on counsellor-family tnteraction 
GoumrainsaiumerouySs reports on specific programs. = Some ot 
these are designed for*families in general. ~Others are 
designed "foregroup's experiencing speci fre *rypes otT-propilems. 

Agati and lovino (1974) have reported on the 
implementation of a five week parent group counselling 
program using an Adlerian-Dreikurs orientation. The results 
of this program were invitations from other community groups 
to work with parents, the initiation of a group with teachers 


and a request by parents for a course in communication skills. 
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They also stated that parents began to accept the counsellors 
as an important and integral part of the educational 
process. 

Duncan and Fitzgerald (1969) have described some 
experimental research on counsellor-parent conferences. 
Working with a control group of parents who were included 
in a group orientation meeting and an experimental group of 
parents each of whom took part in a one hour conference with 
counsellors, they’ reported the following conclusions. Students of 
parents in the experimental group showed a higher average 
attendance rate, fewer dropouts:and a higher grade point 
Bveraies  arento Of pines group followed The, -nitiat 
conference with more contact with the school. There was no 
Significant difference found in disciplinary referrals, but 
an increase in parent-child communication was seen though 
at non-significant levels. 

Bernstein (1976) has reported on a two year program 
of the provision of psychoterapy within a school system. 

He states 
in’ Summarysge the CRive (Child Resources team) has, 
in its Two years of operation, demonstrated 
the feasibility of providing a whole-child 
oriented, modified miliey approach to psycho- 
therapy within a school system and, in the 
process, helped to define a role for the school 
psychologist not often encouraged or even 
AV. alia bile. LOday.n t Ape 202 

Shelton & Dobson (1973) have described a mode! for 
family counsellor communication. "The Family Involvement 
Communication Systems (FICS) a multi-faceted model for 
family involvement, enables the counsellor to coordinate 
consulting services within the school" (p.210). Components 
of this model include case studies, child studies, home 
visitations, a parent room in the school and a guidance 
committee. Participants include teachers, administrators, 
parents and the school nurse. 

Local school counsellors have also reported on 


programs involving counsellors and parents. Melnychuk (1978) 
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Mas reported that, within one Edmonton high school, 
guidance and counselling has traditionally been two thirds 
problem-centered and one third preventive/developmental. 
Peepac? Ota Prodramr1o0,.reverse this ratio, parenteen 
seminars were developed which included presentations on 
specific topics such as drug use and parenting followed 
byeomalt oroup interaction. Urquhart (1978) reports on 

a six week program on group counselling with parents using 
a Transactional Analysis approach. Goals of this group were 
"to look at healthy and unhealthy life patterns, how 
parents program their children and how to make ‘winners! 
Pamewitoren po. 29)., 

Cie yeu cheom) OOKmat D7, Odramsespecttic.1o groups 
where a major problem exists. McWhirter and Cabanski (1972) 
peroriaom asprogram developed in a day school fer learning 
disabled children. The program involved individual parent 
Sou,ecr by counseliors, parent visits To.tThe school and 
Je=eivallone Or Classes, parent education groups and counsej=— 
ling groups. They reported a 75% participation by parents 
in This program and good feedback from both parents and 
Teachers. 

Ford and West (1979) conducted an experimental study 
Manietvarenis, O1 personalidy disordered pre-adolescentT 
boys. Based on Rogerian theory, parents in an experimental 
group were taught to communicate empathy, warmth and 
genuineness in their relationships with their sons. The 
hesulrs of the study indicated parents in the experimental 
group learned to respond with significantly higher levels 
of empathy, warmth and genuiness than parents in the control 
group were doing and that the human relations program was 
an effective way of improving parenting skills. The boys' 
increase in positive assertive behavior was also significant, 


although certain other variables measured were relatively 


unchanged. 


Referral as an Alternative 


A common response to the problem of school children 
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impaired by family related problems is that the family should 
be referred to community agencies for counselling or therapy. 
A number of people writing about school counsellors caution 
that the process of referral is neither simple nor always 
effective (Huff, 1968, Csapé and Friesen, 1979, Boyd, 1974, 
Condal set 975 )°. 

Zingle and Merchant (1977) report that over two thirds 


of counsellors refer to community agencies. Huff (1968) 
states that although, "No counsellor can hope to be all things 
to all students", he must continue to be involved in 


consultations after referral during treatment and follow up 
Drocecures.t Csapo jand Friesemd 1979) ‘caution that many 
parents with problems seldom go to the social agency to which 
they have been referred. 

Boyd (1974) gives the following reasons for counsellors 
To, refien--Knowledger of; professionaly adequacy , ‘client 
preference to work with professionals outside of the school 
SeumninG piandeindividual mneedss for specialdized services. He 
states that as professionals, counsellors have the responsi- 
Ciel tave tore Knowsings of iextT raoscye schoolsv quail ified agencies, 
and that "one of the rights retained by the professional is 
the right to determine when client problems are appropriate 
Poems Capacity) Cp e52 7). 

Boyd agrees that counsellors should maintain involve- 
ment with clients while they are working with other agencies, 
but most importantly while the client is going through the 
foi tial stages such as consideration of the reterral, 
discussions with family members and the initial interview. 

He Penment< that “Fear of the unknown and potential 
financial draln make referral difficult" (p.325). 

Conti (1975) studied Variables, related to the contacting 
or not contacting of counselling services recommended by 
school psychologists. He found that high motivation and 
aie of specific counselling resources were of great 
importance as was the expressed confidence of The school 
psychologist in the abilities of the agency. The number 
of conferences between the school counsellor and both parents 


or the whole family was also found to be important to 
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whether the family followed through with the referral, 
with contact more likely as the number of conferences 
increased. Conti suggested that it was important that 
concerns and resistances. of. both parents relative to the 


pererral be fully dealt with. 


some Other Points of View 

Much of the opposition to counsellor-family interaction 
has come in the form of caution--that is that the counsellor 
limit his work to that of an educational nature (Van 
Hesteren, 1979), that the parents most in need of assistance 
tend to be uncooperative BOOT euici i er Ms Meet an Sone. 
1975), that job definitions and expectations of supervisors 
mend 10) COMmirasindicate This, type of work (Gilmore, 1974. 
Hesseard & Costar Peo A7) or that there visittoo ‘litrle counsellor 
meme (Bergstein .96>).. 

Faust (1968) responds strongly to what he sees as 
"administrative and teacher pressures to spend some ten to 
Twenty percent of (The counsellor's) efforts in parent 
Boneditarions “(b.55).. His arguments opposing counsel ior 
Pererac ton with parents focus-oniseveral > points. first he 
States that 


It cannot be emphasized too often that the 
new counsellor's developmental emphasis does 
not bypass much parent or family consultation 


because much.work is ineffective. [i.8hS. frarler 
thaPeFhe- counsel for cannot ‘afifordethe drainron 
bhS euume and .energy.ead stil uhope tosbulld.a 


new wormlideftor children. (p.82,) 


Faust insists that there are not enough hours in the week 
for: schoo! counsellors to work with parents. Secondly, 
feeargues that .it is impossible to engage most parents, 
especially fathers, in a counselling relationship, especially 


those who need it most, and that the drop out rate in 


counselling families is very high. His third argument is 
+hat effective counselling may result in the release of 
considerable affective behavior in families and temporarily 


disrupted relationships. He feels that this may create 
problems related to public opinion and the image of the 


counsellor with those who do not understand the process, 
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eopectatliy the school administration. Faust cautions 
that only where such work is sure to provide exceptional 
assistance to the student should parental counselling 
be considered. 

slasser (19690 writes that, in-contrast\to the ordinary 
view that children's need for love must be met in the home, 
he believes children's needs for both love and identity can 
Deeruririetied in the schools. His position would de- 
emphasize the importance. of counsellors working with 
families “to a’ large “degree. 

Boyd (1974) "Though general ly supportive of counsellor— 
Pavey ioreracrron orovraes anorher caution. 


Further, some students who appear to be acting 
inappropriately sto -schoo! «personnel sare 
SCCUralTeuveretieciingeand;actively participating 
in a. harmonious family relationship. This may 
be the result jof-the ;differing cultural 
expectations: of@home and school.” (p.315) 


ime summary, there 15 a considerable body of literature 
Supporting school counsellor interaction with families of 
Srudents as an ei fective approach To assisting students with 
bropleme. “Although this review has found that there is 
some contusion in conflicting definttions of terms such as 
ceounsceliing and) consulting, and “some éxpressed caution that 
School counsellors should emphasize educational rather than 
therapeutic models, writers generally advocate an increase 
hwo ty tTamtlies or parents of sTudents. the following 
chapter describes the design of a survey implemented to learn 
me counselors’ Working in Edmonton school’s perceive vatue in 
counsellor-fami ly interaction similar to that expressed in 
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Chapter |I1| 


Methodology 


Procedure 

Three questionnaires were developed to ascertain 
The views of parents of students, and counsellors and 
principals from elementary and junior secondary scnools 
in Edmonton regarding counsellor-family interaction. Approval 
was obtained from the Edmonton Public School Board and tne 
Edmonton Separate School Board for the study and 
questionnaires were sent by mail to counsellors, principals 
and parents randomly selected from lists provided by the 
two school systems. Follow-up letters were mailed to all 
individuals who had not responded approximately three weeks 
foutowing the mailing of the quesTionnaire to encourage 
PmistmeomiO s5O..ente. letrers, included a request. that the 
researcher be phoned if questionnaires had been lost. In 
all, 53% of the questionnaires were returned. The responses 
Were tnen coded, keypuncned and entered tnto the University 


of Alberta computer for analysis of the data. 


inhe.scamp le 


Cougse | lors, Principalss and parends, of. Student ss arom 
Edmonton schools were selected as the population for this 
study. Counsellors were considered of paramount importance 
Beebe study: jocused onra bei r,.cole, and, actavig.iies, i nthe 
school systems. Principals were included as they have been 
said to be important determiners of counsellors! roles 
(See Chapter II). The importance of parents! views cannot 
be overlooked as they are a necessary partner !n any 
counsellor-family interaction. 

Edmonton scnool systems were chosen for practical 


reasons such as the immediate proximity and resulting ease 
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of communication. In addition, Edmonton schools employ a 
large number of counsellors in the elementary grades and 
the trends established in Edmonton are frequently 
tineueniial in the Surrounding smaller school districts. 
Elementary and junior secondary school personnel were 
selected because family intervention is often more important 
for children in these age groups who are less autonomous 
than students in the senior secondary grades who can often 
respond more independently in individual counselling 
relationships. 

Both school systems in Edmonton were chosen for this 
Survey because of a stated difference in their policies 
nBegarding counsellor—famiily interaction. In interviews with 
the Directors of Counselling Services in both school systems 
it was learned that within the Edmonton Public system, 
counsellors are encouraged fo interact with parents in 
activities of a consultative or educational nature but not 
encouraged to do family counselling (Nichols, Note 1). 
Piecdmonton sepakare schools family counselling is also 
encouraged when it is deemed necessary (Brosseau, Note 3). 
The effects of these administrative policies could be 
femetred by shncluding both systems in the population oT the 
Survey. 

The following techniques were used to provide random 
samples of the above populations. The Edmonton Public 
Schoo! Board provided a list of parent names and addresses 
Gbrained by a computer selection of every ‘n"tTh name 
throughout the school system. One hundred and twenty-nine 
names were included. The Edmonton Separate School! Board 
provided a list of names and addresses of families of the 
entire student population of ten-schools chosen at random. 
Thirty-three names were systematically sampled by choosing 
every PrUTHnamGarrom. ths, J1she..BOTN School systems 
provided complete lists of elementary and junior secondary 
school counsellors and principals. The samples for the 


survey were taken from these lists using a table of random 


numbers. 
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Development of the Questionnaires 


The questionnaires for counsellors and principals were 
constructed to provide data on the perceived value of 
counsellor-family interaction, the nature of the Pat eg piven ai ikedy 
the degree of influence on counsellor time allocations by 
other school personnel and the barriers to increased counsellor- 
family interaction. The questionnaire for parents sought 


information on how aware parents are about the provision of 


counselling services in the schools, how important they 
perceived counselling activities to be and whether or not 
whey were willing to participate in specified activities 


mirt@ counsellors. (See Appendix for questionnaires). 

As determination of tne perceived value of counsellor- 
family interaction was of primary importance to this study, 
three measures of the perceived importance of this work were 
Bose) Tor The counselior and principal. questionnaires. 

The first of these was a ranking of ihe perceived importance 
OT interaction witn families in comparison witn other 
activities typically performed by counsellors. The 

Solivintes Included were derived from discussions with. working 
Sounsceliors, counselling consultants, and consultants To 

iiss Udon appeared to Include most 1f not all. of tne 
foie ite De incecarrmbod oud DY present school icounseli ors. 

Lies rationale tor 176 inclusion of This question was 
Seidman Waserhoughnt to. be Lmportant to place-tThe- interact ton 
between counsellors and families into a comparative and 
comprehensive picture of counselling functions. To under- 
stand how counsellors and principals view the importance 
of working with families we must also know how this compares 
withi-all other aspects of the counselling nole. 

The second measure of the value of counsellor-family 
interaction was the amount of time counsellors are 
spending working witn families. Subject to external 
variables such as other influences on time allocations and 
barriers which limit the amount of time spent tn interaction 


with families, the percentage of time chosen by counsellors 
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to work with families provides an indication of their 
perception of the value of this approach. Although time 
may be an imprecise method for measuring importance due 
Peuneevarying nattire of the activities fhemselves, it is 
a Valuable adjunct to the other two measures, as it is based 
on what counsellors are doing rather than what they are 
Thinking. 

The third measure of the perceived value of counsel lor- 


family interaction was the amount of time counsellors 


would choose to spend with families in a hypothesized ideal 
situation where no barriers exist to limit their work with 
families. fhe questionnaire was planned so that this 

question followed questions which specified barriers likely 


TO be relevant so that a mental set for hypothesizing an 
ideal situation would be established. 

The nature and depth of counsellor-family interaction 
was ascertained by asking respondents to identify the 
De cetaadeyor time spent in speci fic.activities in which 
eounsel lors interact with tamilies and To rank These 
Soy itiesw fi Order of Thelr perceived importance. a 
can be assumed that the degree and. intensity of interaction 
Hetween colinsellor and parents will be far less at a Typical 
Senool oricritation meeting or through a telephone interview 
wraeit will be during ongoing family counsel ling: iehs 


important to know how the counsellor who is spending a 


Bertain percentage of his time with tamilies is utilizing 
Tih se Time. in View of The literature supporting Ssoeci fic 
approaches for working with families and to provide 


fertfner data related to the nature of counsellor-family 
interaction, counsellors were asked to identify the 
theoretical orientation which applied to their work. 

To determine if other personnel in the school have 
erennectant influence in determining the way the counsellor's 
time is distributed as suggested by Hassard and Costar, a 
seven-point scale was chosen as a way for respondents to 


indicate specifically the amount of influence held by 
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individuals (principals, teachers) or groups (consensus 
Dieacbagk aon COouUnSe.)Oretime allocations. 

seven-point scales were also chosen to rate the 
existence and importance of barriers to counsellor-family 
interaction. Tne questions were constructed. so that 
respondents were asked initially if tney have found that 
PAaGuaeto.exist. lf their response to tnat question was 
affirmative, they were then requested to state the importance 
GCiespecitied types;of barriers.(also.by.means of.a seven- 
point scale). The barriers.appited;to these questions were 
enosen,from.a.consideration ofthe literature on this.topic 
giumeonpecared.1o jaciudésali.substiantialseparrirers te 
boereased work with famfijies.~»;A-final.question on this 
Topic was constructed to provide a rank ordering of the 
most important barriers in the event that several were 
Dameedel Or. 2.hO L.odicate majoreaimportance: 

ln view of the frequency with which reterral is cited 
Solves alsierhative.to,counsellingifamhhies,inuschools, 
counsellors were asked to indicate,.how often they use 
referral as a way of helping families of students in order 
Remaocotrp he, Chilbdeit sai beneducat tonal .process. ~ Responses 
Toman esatiemialso providessome- indication of the counsellors’ 
views on the number of families needing help. 

Pinallyy,ea number uot-estatemenissweresconstructed to 
petlectecommon ly het¢e akitiudes.celatedsTocthegissue.of 
family versus educational needs, and working with families 
AS aaschoo! «caounselhLorsfunction.,. «Respondents, were asked) to 
indicate their agreement with.these' statements on a seven- 
point sscale. from.strongly :ageee -to.strcongly disagree. Certain 
demographic data was also included for the DURDOSeS .OT 
investigating the possibilities of correlations between 
variables such as counsellor training and experience witn 
other data obtained. 

Counsellor and principal forms were constructed. to.be 
sufficientiy similar to allow uniform comparisons between 


the two groups. Questions relating to specific percentages 
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Cenc. spent byecounsel iors in various activities and 

The theoretical orientations used by counsellors in their 
work with families were omitted.on the principal form. 
This was done because many principals may not have this 
information and to avoid-having the principal request this 
information from the counsellor creating an invalid 
consensus. 

Tne parent questionnaire .was constructed to ask parents 
wnat available family related services provided by school 
counsellors they are aware of, to signify their willingness 
1O¥parlTic)ipate in’ specified activities anaPets- indicate wnich 
family related activities tney would tike to see made 


available more often. the @rationale@forvttietinclts i ontof 


these questions was as follows. Although uniform comparisons 


between counsellors', principals! and parents responses 
would have been desirable, it seemed inevitable that there 
would be a wide range in parents! understanding of tne 
counseling role’ inefne scnool. in additVonaparent 
attitudes towards counseliors may be contingent upon what 
counselling services are available in the school (s) 

their cnildren attend and now well parents are made aware 
Orernese services. @For these reasons The formulation of 
items for the parent questionnaire was different in many 
arpeacs-from-the other two’ forms." White some uniform 
comparisons were felt to be necessary (thus the ranking of 
eounsel?or®’ functions’ was included) and so,.inctuded despite 
the E€nance that parents might’have less fnformation on which 
*oebase Fesponsés; other questions related Tovfamilies 
specifically were reformulated to provide information on 
the parents awareness and Bantae® with the school and their 
willingness to participate in interaction with counsellors 
in specified activities (See parent questionnaire in 
Appendix). This latter information was included as 
Important corresponding data to the views of counsellors 
sud eno Locipals.as outlined.in the, Literature concerning 


parental reticence as 4 barrier to increased family work. 
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Validity and Reliability 

The content validity for the three questionnaire forms 
was established by relating each question on eacn form to 
tne topic being tnvestigated, and vy ensuring that questions 
individual to each form were relevant and answerable py the 
respondents to whom they were addressed as described in 
the previous section. Adequate coverage of the topic was 
ensured by The inclusion of several measures for the most 
EnporTantth area, the Value ‘of *counselVor=famitly Interaction, 
and thorough consideration of all areas derived from the 
review of literature and. related to the topic. The 
questions and corresponding directions were formulated to 
adhere to these criteria, and then reviewed and revised 
with ‘considerable consultation until they were considered 
clearly Stated and ‘subject To minimal interpretation. The 
Medley tot the counsellor “and ‘parent Torms were further 
assessed py their use in a pilot study (N = 5), following 
which participants were interviewed regarding The overall | 
or mer and cease: fot. ccompleTicomrofirl he uns trument. (The 
principal form was not subjected to pilot study-as ali items 
from it are included. in the counsellor form). Following 
ite pilot study, tne complebed questionnaires were 
considered to be adequate in terms of content validity To 
be successfully used in this project. 

Since the questionnaires as constructed employed 
items generally independent of each other, the establishment 
Grereiiability by the usual statistical ‘methods (split-haid) 
was not considered to be feasible. This study must therefore 
rely upon tne validity of the questionnaires and the 
Dpromohion of “a high response rate due to an anticipated 


intrinsic interest in the problem for those asked to respond. 


The Analysis of Data 


Data trom the questionnaires was coded, keypunched 
and entered into the University of Alberta computer. Tne 
data was categorized into tour subgroups for counsellor, 
principal, parent and total group comparisons. Frequency 


distributions and descriptive statistics tncluding three 
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measures of central tendency, standard deviations and 
Variance, range, skewness and kurtosis were calculated for 
all variables in all groups. Data was then categorized into 
iMirminenesubgroups In order to calculate the same statistics 
for public and separate school systems. 

Cross tabulations were drawn to facilitate comparisons 
in the parent group between socio-economic status as 
cec,ermmed'by “rhe Bil estén’ *sca'l’e and -rank ordering ‘of 
counsellor activities and between single parents versus 
PYlact “families and rank ordering variables.” The 
Counsellor varfabies of training, experience, number ‘of 
schools, number of students and grades were broken down and 
eross tabulated with rank ordering data to: facilitate 
comparisons between these variables. 

Finally, rank correlations were calculated. between 
the real and ideal family related activities within 
counsellor and principal groups. 

This chapter has described the methodology employed 
ima, survey carried out in ‘Edmonton schools and homes To 
Podinimanow —scnoo!l counselors, principals).and parents of 
Students perceive the value of counsellor-family -interaction 
and =the problems which may exist tin this type of’.work. The 
results obtained from the analysis of the questionnaires 


ised. in this survey are reported in the following chapter. 
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Chapter IV 


Results and Discussion 


One hundred and seventy-six questionnaires were 
returned out of the three hundred and thirty-three which 
were mailed. This response rate of 52.8% was broken down 


Some npowm an lable <1. 


Table 1 


Numbers and Percentages of Groups Responding 


bo sponse Total 
Group Number Percent Number Percent Number Percent 
Counsellors del oon (Ps) 71.4 $50 <o Bes 
Po lemctitpa’l s 8, ia ts [37 80.9 52 60.5 
Panen ts 58 44.9 14 42.4 72 44.4 
Total 130 46 176 


ncaa aE nEn Ia cm nn ee 


Principals and counsellors from the Edmonton Separate School 
system responded at significantly higher rates than those of 
the Edmonton Public Schoo] system, but parent response rates 
were similar from the two systems. Counsellors and principals 
responded at higher rates than parents in both systems. 
Oppenheim (1966) states that typical response figures range 
from 40% to 60%, and rarely reach 80% even for interested 
groups. Travers (1964) presents much lower figures ranging 
from 20% to 40% with considerable follow up work. Based on 
Oppenheim's criteria, counsellor and principal responses 

can be considered to be very adequate. Travers! criteria would 


place all groups in this survey above the average range. 
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Description of the Sample 


Counsellor Sample Fifty out of 52 counsellors provided data 
evour Thetr*training> experience, number 6f' schools”and 
students. Twenty-eight percent have only a Bachelor's 
degree, while 40% hold a graduate diploma in counselling 
and 27% hold Masters degrees. Counsellor experience ranged 
from one to twenty-three years with a mean of 6.26, although 
21% of respondents had one year or less experience in 
Bounse tl i hg. 

Forty-two percent of counsellors responding were 
employed in only one school. Of the remaining 58%, 35% 
worked?in two’ Schools,°12% in*three schools and 8% in more 
than three schools. Within these schools counsellor=-pupi | 
aajwesct ranged) from “ey ts0"Tto?) 94900 with a mean ratio of 
[jewooe. cigqhty-eight percent worked In elementary schools, 
and 12% worked solely in junior high schools, although a 
large number (50%) worked in grades ranging from elementary 
through junior high school with 4% working in senior high 
School gradés as well. 
mao nao onplec Of Ol principals responding Topquest ions 
about school classification and numbers of students, 65% 
were in charge of elementary schools, 17% were junior 
secondary school principals and 15% administered combined 
elementary-junior high schools. The numbers of students in 
these schools ranged from 50 to 660 with a mean of 335 
srudents. 

Porectwe>ampie. Iny/ 12 of aparentse(N.=_91) rhe respondent 
was the student's mother. Sixteen fathers (22%) responded, 
as did two guardians. Three couples filled out ihe 
questionnaire together. Nine respondents (12%) were single 
parents; the remainder were from intact families... jhe wages 
of parents ranged from 24 To 60 with,a meansof 3/. 

These parents had from one to nine children, the mean 
being 3.18 and the median being 2.73. Seventy-one percent 
of the parents had from one to three children. The 


percentages of children at various grade levels could not 
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be catculated because while some parents indicated the 
numbers of children at each level, others responded by 
check mark indicating only that they had children in 
enecia tc levels. 

The Blishen scale was used for determining the socio- 
economic status of parental respondents. Blishen, Jones, 
Naegele & Porter (1968) suggested that the use of deciles 
is advantageous in categorizing the Canadian population into 
SOeroeconomic status categories as "nearly a third of the 
Canadian labar force hold occupations scoring below 30.00 
Oopahe index, and nearly another third hold occupations 
Scoring between 30.00 and 39.99". Table 2 shows how the 
socioeconomic status of parental respondents was categorized 


as outlined by the above guidelines. 


Table 2 


Socioeconomic Classifications 


Groups Number fo Index Range Description 
1 43 DOL Above 40.00 Professional, managerial 
White! coldaniworkers 
"4 19 26.4 S0, 00a or O9. 99) Skithled Aabour 
va) 10 hele, Ue eo Unskilled labour 


Of 72 parents responding 60% were from Group 1, 26% were 
from Group Deana 14% were. from Group. 3:0) Ondye4 eof 
respondents therefore were from the lowest one third of the 
Canadian population while 60% were from the highest one third. 
Although parents of school aged children in Edmonton may be 
of slightly higher socioeconomic status on the average Than 
the Peanedian i.apour force as a whole, if would stil! appear 
evident that lower class parents have responded at lower 


rates than other groups as predicted. 
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Table 3 


Measures of Parent Contact with the Schools 


No. of Responses Mean Range 
Pareut visits To senhool 69 fad (Pare ash, 
Meetings with teachers 62 cto t Wetest 
Meetings with counsellors Be Veead of Se 


The frequency of parents' visits to their children's 
Scnools as shown in ‘Table 3, ranged from zeFo. 0, oO) Wit hia 
Meageotr y.0/ and a medfan ot 3.94. Prat Swit kel Vearie: Nigies 
frequencies may be associated with some regularly scheduled 
activity such as volunteer work in the schools. Sixty-two 
Derents naa held from one To nine meetings with Teachers 
(mean = 2.62) and thirteen parents had had from one To four 
Meetings with ‘counsellors. Fwenty-nine percent of parents 
(N = 21) had attended parent education groups, and 8% (N = 6) 
had been previously referred for family counselling by school 
counsellors or community agencies. 

High variability was seen in parental attitudes To Tose 
schools in general. Table 4 shows parental agreement with 
statements regarding satisfaction with their contact with 


The schools. 


Table 4 


Measures of Parent Satisfaction with the Schools 
Ee a et rea a ee Re SS ae a ae Sn ae ET TT 
No. Marked Ce Res whet hag) Or sad 
Mean Agree Not sure Disagree 


The “schools provide 
information - 3.89 28.8% 46.9% 24.2% 


| feel free to visit 


school and talk to | : 
teachers - Met ks 56.35% 16.9% 26.8% 


Satisfied with contact | , 
wa hh Schools “- & MEK: 40.8% 3626% 225% 


Satisfied with contact 
with counsellors - AS bie pay | 322°1% 44.6% 
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Forty-four percent of parents stated strongly that they 

feel free to visit the school and talk with teachers whenever 
they feel the need to do so, but 24% strongly disagreed with 
that statement. The mean rating for the statement was 3.15 
On-a-SE.V.0N«.poLntuws.ca,.le.. 

Forty percent of parents were satisfied with the amount 
of their contact with the schools, but 23% were generally 
dilssatisfied...The mean rating for the statement. was 3.57. 

Equally variable were levels of agreement with the 
statement that the schools provide accurate and up-to-date 
information on (the) children's’activities and progress. 

This statement had an agreement rating of 3.89 out of seven. 
Eighteen percent of respondents were satisfied with their 
Pomuact Wilh schoolwcounsellors, but 5% were dissatisfied, 
This statement had a mean rating of 4.55 but twenty-two 
Pereena Of respondents dadicated, that, thee statement. did not 
eppiy ro them. 

Because of the lower response rate by parents of both 
schoo! systems, the low percentage of returns from the lowest 
Pecioeconomic group» and, rhe high, varniabi lity= inj parend responses, 
any conclusions drawn from parent responses must be considered 
Powe, Very) tentatd ve) at) best.» Conclusions related «to data 
received from counsellors and principals, however, can be made 
Wann greater confidence as response rates were considerably 
migher in’ these groups although ‘a high level of variability is 


seen in.theresponses.of.these groups as well. 


Ranking of Counsellor Functions 


All groups were asked to rank specified counsellor 
ZoRivities in order of their importance. Counsellors 
were asked to indicate the percentage of their Time spent 
in these activities as well. Table 5 gives the mean ranking 
for each activity for each group and for the total group in 


+he order in which the total group ranked these functions. 
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Table 5 


Mean Ranking of Counsellor Functions 
re WT paren 


ACL Ves Groups 


a 
Counsellors Principals Parents Total Group 
a rer ee 


pidaividual’ Pers. 


Couns. Dee eer OAD 210m oe la Ds, Ome) mer 2 oe). ee kD 
Consult. with 

Teachers say ia Of Dl ei LOB peeClO SOT ECA) oa eee) 
Comm. with 

parents Spe Pt te R, REE a GS Oe Oop 2 ip Reon Co) Samo) 
Group 

Counselling Oi Aa Sw Oey), 250 Ae OD a4 Oana 
Test itd coos Nee, Mae Oe D4 ogc) Bey Sak a Sele ation ghd Wr eine ES ie, 
Vocational 

Guidance Oar = Ao)? eG Ned) S14 pO. Ope SCoe 
ATrrect ive 

Education eye SD) Seer dee pte ho Ean RES Nae cp se fe) 
Program 

Deve lopment SoZ. CO) Tee Ce) Sms BMS Dy taba Re ls) 
Leaching Oe Ue Paton elo) GOP Oe i Oe lo 


Administration Gott ae (EO) BS 67 Om G10.) CV 407 ) © AS CLO) 


As is evident in Table 5, there is considerable 


similarity between all groups in their ranking of. the 
importance of these activities. Counsellors’ and principals’ 
rankings correlated most significantly Sieg, = .928). 


Parental and principals rankings were second in degree of 


Similarity Sie = .685). 
individual personal counselling was seen to be The 


48 


ee os ipsa a eae ieee hig ep er 
A bs 
Ww 
= 
x —s oo — See 
= F 
' : Teas 1s 
— ee sec, iy, ai ea 
| 
| t > 
i? \) i 
i 
rw] he 
{ _- 
5 ’ > 
‘ j } 
\ eG, ' 


Bs dies (2o.eL 3 Oue : i. ay ie DE 18 ip a 
fy 0 <8 sah) ipl at 
i af . 


"4 


~ 

» 

i 

- 
rr. 
a 
; —_ 
oe os 

« 
ts 


—— | _ a’ 


A A A TL 


" 2 ‘ < = a-¢ 
\ t > ¥? ay = “ 7 ) pyre bite a a a 


hanes BAS eres s 
‘ il 2 - 


- 7 


+ 
As & 


2idst -biagDS <1 ‘brant a at 
; Li eres see 
etit. te poiarer 44 id 
ry, 78, ‘ 
‘2isats I4377@ one Vere l a8 od rad 
7” * “ ys ‘ 
a kd Re mt 
ua Si ie et 


Ve asa Hae 


pos ai 


most important counsellor function by all groups. Counsel- 
lors and principals ranked consultation with teachers second, 
whereas parents placed communication with parents in second 
place. Overall, communication with parents was ranked 

Speco tons mean, ranking.of. 3.69. out of 10. Gara Nae ey ets fs: 
counsellors and principals, parents tended to rank affective 
education very low and testing quite high in importance. It 
can be hypothesized that some parents may be unfamiliar with 
the meaning of affective education and unaware that other 
specialists as well as counsellors within the Edmonton 
School systems play a major part in the testing of children. 
With more information, parental rankings might be more 
samiiac to those of counsellors.and principals. with respect 


To these two variables. 


Table 6 


Mean Percent of Time Spent.in Counsellor Activities 


5g I i a On Mean Rank 
Individual Personal Counselling 19e64 (1) 
GConsaitation with®Teachers i0e2s (4) 
Communication with Parents Shits (6) 
Group Counselling 10.70 C59 
Testing D382 (8) 
Vocational Guidance D..62 (9) 
Affective Education i0a22 ae) 
Program Development 4.97 (10) 
Teaching lore (2) 
Administration | 6.01 (7) 


ee eam naan EnI RE ere eer SEI 


Although counsellors have ranked teaching ninth in 
importance, it is in second place in mean percentage of 
time spent with counsellors spending on the average more 


than 18% of their time in teaching regular or special 


classes. It can be assumed, however, that teaching duties 
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are a practical requirement of the school systems and 
minimally affected by counsellors! choices in comparison 
with other functions. Ranking of the mean percentage of 
bamesspent.in these: counsellor_.activities with teaching 
omitted shows a high similarity to counsellor rankings of 
the importance of these activities are =..j/607),, although 

the two ranks are not significantly associated when teaching 
duties are included ie =.2#49)9). 

Group counselling plays a somewhat larger part in the 
(readimiburton of counsellor hime Than in its considered 
Pnporiance. Consultation with parents is lower itn terms of 
time spent than in perceived. importance with an average of 
8% of counsellor time spent;on,this.type of activity. This 
Mayomean that theresis frequent interaction with parents 
but of short duration. itomighie bese On phe. od heoreivand, a1 naw 
Cute eeacrOrse are intervening. in. tne carrying out of parent 
communication functions. No differences dependent on The 
YVeareavlies ef counsellor trainingsand experience ofr) numbers 
Gomer noolsesor,siudents,were found in, the percentage ofstime 
Spenieinaedifferent activities. 

A number of respondents included items previously 
Pverecitiod inatheir ranking -of counsellor activities by 
fegigeihne “other” designation. fhe majority of These 
corresponded with specified activities, but, in addition, 
liaison with community agencies was mentioned by a few 
respondents in all groups as being importand ae lhe. importance 
of such liaison was supported by questionnaire data 
ipduced ingathat counsel lors.reter approximately 14 families 
per year (range = 0 to 50) To community agencies. 

In summary, all groups perceive individual personal 
counselling to be the most important function for school 
counsellors and the highest percentage of time is spent in 
this activity. Consultation with teachers and communication 


with parents are next in importance toma lds oroupS. 


Ranking of Family-related Activity 


Principals and counsellors were asked to rank five 
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activities related to counsellor-family interaction with a 
SAxTh position for an unspecified "other". Though high levels 
of variability were consistent throughout this question, 
counsellors’ and principals' rankings of activities were 
identical when means were placed in order. Consultation 

was seen as the most important family related activity 


followed by telephone interviews, parent education and 


orientation to school programs. Intensive or ongoing family 
Sounselhing was placed last. 
ee Dieo af 


Mean Ranking of Importance & Percentage of 


Time in Family Related Activities 


Activities Counsellors Principals % of Time 
Orientation activities 3.40 (4) 5 p50 Cay Bla sd tas) 
Interview by telephone Pease C29 ae, CS ea C2 
Meeting and consultation 434° Cl) By S.C LN p52 4s is) 
Parent education Shay sek Go| Sots e AGED iheinget AOS) 
Counselling ie, Se) foto VDD is Guha 


nec eee ener nn DS nnn nn Rn eR Re 


LiemSamenorder tWasntoundeinathendisiribudtion of 


counsellor time between these activities. Of time spent 


working with families, counsellors spend 32% in consultation 
(range = 10% to 80%), 32% in telephone conversations with 


parents, 16% in parent education and 12% in school orientation 


activities.» «Seven *percentnof.the time,spent;in-family»related 
activities is spent in family counselling (range = 5% to 204). 
Referral and liaison with other agencies were mentioned as 
"other" important activities. 


A shightly fdifferent fypecot information related to 
counsellor-family interaction was sought from parents. 
Parents were asked of which specified services available 


from counsellors they were aware, and in which activities 
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they would participate. They were also questioned about 
which activities they would like to see made available 
mone often, information which can be seen as a rough 
estimate of the perceived value of these activities for 
parents. Table 8 shows parental! responses to these 


questions. 


Table 8 
Percentage of Parents Responding Positively 


RO Questions on Family Retated Activities 


AeTUVITAes Aware & Willing to Would like 
Available Participate More Often 


————————————— SE a i renee 


Orientation To 


school programs pe Meals ) Det aS } eg a5.) 
Interview by telephone Con es sae ey en OFS Sey) 
Meeting and Consult'n Card eT") ep etches ihe Ae hele) 
Parent education 2 36, AG") 45.8 (4) LL tLe A) 
Counselling Poke oe - (be) 4S M4) PStewio Peay 


Most parents were aware That the opportunity for 
Soisueration wirt the school**counsel lor was “aval'lable To Them 
either through the format of a meeting (81.9%) or by telephone 
(65.3%). Less than one quarter (23.6%) thought that parent 
education groups were available at the school. The number 
of parents indicating that specified services should be offered 
more often was fewer than the number responding to the other 
two questions. A few respondents commented in response to 
this question that they had experienced no need for these 
services to date and this comment may have been true for many 
Grice ret as welts In response to this question too, parents 
placed primary importance on consultation as the most 
desirable activity for counsellors to increase. 

The willingness of parental respondents To participate 


in various-activities related to counsel lor-family 
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interaction if requested to do so ranged from 6% who 

would participate in both parent education and family 
counselling to 87% who expressed willingness to engage 

in consultative interaction. Though these tentative 
conclusions appear very positive in contrast to professional 
concerhsaboutoparental=reticence* as* a" barrier=to~ counsel lor- 
family interaction, the bias introduced by non=-returns 
Govesave Dariicular relevance for this question. 

The data in the parents! responses to questions about 
iietrereaction +o specitic activities related To families 
MoewonsoO Droken down 10 facilitate comparisons between 
single parent and intact families and between socioeconomic 
mooupe- lable YeshowSsthe frequency and pereentage .of 
parents from each socioeconomic group who responded 
PeertivelYitougiestions related To specific activities 
involving counsellors and families. 

mer oovioUS thattmore cont dence can be placed inj {ire 
relative percentages of responses associated with Group 1 
who represent the upper third of the Canadian population, as 
Tiemnumoer im this group is so much larger than those in 
fae Olher two groups. ~ Keeping this in mind, it Is 
mrreresting 10 note that in all respects parents in Group OF 
the lowest socioeconomic group, responded relatively more 
frequently than parents in Group 2, the middle Third, both 


that they thought family related services were available in 


the schools, and that they were willing to participate in 
counsellor-family interaction (Counselling px. 0D > actnegs 
SORES ee 

Several factors may be contributing to this response 
patrernatteirst; counsellors in lower socioeconomic areas 
of the city may be offering more services To Ytami tives and 


may have had greater contact with them. Professionals such 
as counsellors may also be held in higher esteem as experts 
Parthis #group..enSecondly,’ The bias involved in non-returns 
may be affecting this data. For these few who responded from 


Seu, 


Pmoworck with school counsel! lors..is impressive. 


however, their interest and willingness to participate 
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Ranking of activities throughout the socioeconomic 
groups was consistent, however, with meeting and consultation 
the type of family related activity perceived to be most 
important followed by telephone discussion and orientation 
programs. 

Table 10 compares single parents with parents from 


intact families in their responses to these same questions. 


Tee ON Ca 
Frequency & Percentage of Positive Parental Responses to 


Semmiveasnelated AcTivities Accordingeto Socioeconomic, status 


Questions Socioeconomic Status Total 
1 A 3 


Aware Services are 


Available Pre © Piece Pye eee q 

Orientation i ees ae OEY, 25 S43 
Telephone ame Ce. ONES Hen) on 2 cil 47 eRe 
Meeting/Consult'n 37 86.0 13 68.4 990 59 eM We, 
Parent education ON ale pt EN Aber: 4 40 17 RY € 
Counselling IO Miers 1 2 se Fabpaet 2 10 [ieee es 
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Orientation STE Aes et eS 5240 le 0.9209 43 oath 
Telephone 98. 65:1, Sizes 56368 @eeO Ad aa 6.5255 
Meeting/Consult'n 39 90.7 14 73.7 10 100 eta ge) me 
Parent education js ee er 8 G2 et ee ae 403 
Counselling DI ABB QUNbe 62656 ae SB 45.8 
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Table 10 


Frequency and Percentage of Positive Parental Responses 


By Single Parent and Intact Families 
a a 
AcTIvity Intact Family single Parent 

Fr. % Pr. % 


Aware Services are 


Available 
ne eh ee ee Oe’ TOAPOREEATS EORS. ASE AONONT a ee 


Orbentat ton 24 56] 1 44.4 
Telephone 4] 667i a: Dae oD 
Meeting/Consult'n 52 oo 6 eheley 
Parent education 14 agers 5 Sao 
Counselling 7 ipleea 5 oe 


TE SSR” SATE i i a a a A NN EE EEE eee 


Would Participate 


Orientation 39 62.9 5 3 Dis 
Telephone 4] Shere © 5 Ae Bis) 
Meeting/Consult'!'n 56 90.5 6 Cone, 
Parent education 30 48.3 3 ae 
Counselling 29 46.7 = 44.4 
onould Offer More 

Orientation 18 PBS Be 2 Pa ahh Sd 
Telephone tg S036 4 44.4 
Meeting/Consult'n 29 46.8 4 4ar, 4 
Parent Education 15 Pale ha 3 kta ere. 
Tota! Number 63 9 


a pc i aN SR aS aR a 


This data suggests that single parents may. be more 


knowledgeable about counselling services, but may also be 
less willing to participate in interaction with school 
counsellors. It is possible that single parents may have 


been in contact with counsellors more frequently than parents 


Seintact famiiies. It is also ITkely That they may be 


45 


i bioe ee setol 


te ibnan 


shee 
-_ —— _— ene 


in = | “ | (cet etn. 


—— 


nm 
MN 
~- 
a eens 
— —" = oo 
5 
- ec 
;.* 4 
, - 
- } | = a 
- 
~ ¥ ti 
7 
ha 
oe a ay 
f \ 
t 2s 
ee 
stpuanpileal a 
; 
. )}. =o 
= ‘ 


~ 
‘ 
‘Vv 
= 
7 aa 4 
d whe |} 
an Cee ea nent 
— -* - ———t 7 
‘ 
> 
ee ee 
ce tt anata ere a A LLL 
cette I~ - 


aie = Y Gm «a2 nares | 

é @4a pels Van Tad * eae! ; Pie 
; aye ae ot te be 

(aude #3 a sight were yj 2G iat 


4 ogni 


— 


eas 


n- ae 


burdened with heavier schedules than parents in intact 
families or more apprehensive about being judged than other 
parents. These results, however, do not reach statistical 
significance and may be due to the small number of single 
Parents*<p>.10). It@issinteresting fo note) nevertheless’ 
ination spite of some hesitancy about participating ineStéch 
activities, many single parent respondents were in favour 
of such services as counselling and parent education being 
offered more frequently. 

In summary, the mean ranking of family related 
activities by counsellors, principals and parents show 
Seventy nigh degree of "similarity:”*Counseliors and principals 
placed slightly more emphasis on parent education than 
frets aha while parents felt that orientation activities 
were more important. ln- other words, principals and 
counsellors felt parents should know more about parenting, 
while parents wanted To know more about the schoots. All| 
groups, however, thought that meeting and consultation 
activities were of primary importance. 

Real Versus Ideal Interaction 

Counsellors were asked To indicate what percentage®™ of 
time they spent in communication with families. They were 
also asked to estimate how much time they would choose to 
work with families in an unrestricted ideal counselling 
situation. Counsellor respondents are presently spending 
Berween 1% and S50%-of their: Time-in counsellor-family 
interaction, with a mean of 11.5%. They indicated, however, 
that given an ideal setting They would choose to spend from 
10% to 80% of their time working with families. This data 
had.a mean. of 35.8. -Eighty-eight percent of counsellors 
indicated that they saw a need for increased interaction 
Withocamilbes.of students, within,the schoolisysiten,. 

Table 11 shows the mean rankings of family related 
activities by counsellors and principals within the present 


systems in comparison to rankings [nsanvideal situation. 
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Table 11 
Mean Rankings of Real Versus Ideal 


Family Related Activities 


Activities Counsellor Rankings Principals' Rankings 


Real Ideal = Real = Ideal 
Orientation 3.40 Sawer’! Bane SOs 
Telephone Fafeie ts: pS bs Pane Lome 
Meeting/Consult'n 1.34 1.60 bsp: 1249 
Parent education aa Zt Sis eh! 2.84 
Counselling ‘Wg Be 3.69 4018 WAG 


LO ees ee — — ———— 


The rankings are identical between counsellors and 
principals, but the rankings between real and ideal settings 
were considerably less similar. The highest ranked activity 
again by both groups, is meeting and consultation with 
parents. Parent education, however, would be given more 
emphasis than telephone interviews in an ideal setting. 

The emphasis on family counselling, which replaces school 
orientation programs in fourth place when ranked ideally, 
was also increased. 

it appears therefore that counsellors and principals 
both see a need for more work with families, primarily of 
a consultative nature, and including more parent education 


andedeamiiy counselling as well. 


Degree bY ainhiuence 
Counsellors and principals both indicated on a seven 


pou, scale thelr perceptions of the degree to which They 
and others. in. the school influence how counsellor time is 
divided between various activities. Table 12 shows the 


mean responses of each group. 
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Table 2 


Perceptions of Amounts of Influence on Counsellor Activity 


By School Personnel 


Respondent Counsellor Principal 
Mean Mean 
Principal Sie Mere Za OG 
Counsellors ZL | 2.444 
Teachers Ae Bikey AS) 
Consensus 4.804 4.436 


Taree ernnnrennyyy  eeeenetteemeene eer nee 


Pounseulors and, principals’ perceptions were very 
similar regarding the influence by various school personnel. 
Their main responses indicated that counsellors and 
principals are the main determiners of how counsellor Time 
Pemcrcttibuted, and that teachers and the statt as a whole 
exert considerably less influence. hy eCOn dita ste ae nike 
findings of Hassard & Costar (1977) principals were not 
perceived as the main determiners of counsellor functions 
in Edmonton schools, as counsellors were seen as equal or 
more important determiners of their own activites. 

When the similarity between counsellors! and principals! 


responses to previously considered questions is considered, 


it would appear likely that major confil ict -tnsopt iihon abour 
t+he distribution of counsellor time is infrequent. in most 
Schools, principals, though influential: arewia kKelyero be 


supportive of counsellor choices regarding their time and 


activities rather than in opposition. 
Differences between the two school systems in the 


percentage of time spent by counsellors in various activities 


might be seen as an estimate of the influence of 


supervisory personnel in how counsellor time is spent, as 


the two systems have ectablished difterent poilcies ré- 


garding family counselling by school counsellors. lf the 
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policies set by the directors of counselling services 

influence the distribution of counselling time, a greater 
percentage of time in family counselling should be seen in 
the Edmonton Separate School counsellors! responses. The 


differences, however, were minimal. Similar amounts of 
time were spent by counsellors in both systems in communi- 
GCarionewith parents (EPSB - 7.67%, ESSB - 9.63%) and in 
Poemermecounse| | ing CEPSB —. 7.3%, ESSB —- 8.0% of .time in 
femily interaction). It would appear therefore, that the 
policies on family counselling set by the two school 
systems are not significantly influencing the ways 


counsellors distribute their time. 


Peegeeer os tO COUNSSe 1 Or taomnly interact -on 

Counsellors and principals were asked if they have 
Poe inar i nere are Darnriers to-.changing the amount of 
involvement between counsellor and family. On a seven 


"1" represented major barriérs and 


point scale on which 
"7" represented no barriers, counsellors responded with a 
meameor 5-30, 74% of*them indicating that they found 
EUinee barriers DYamarking- one ot the first tour numbers: 
Principals' responses were similar with 77% marking numbers 
Proms Weto 4, resulting in a mean of 3.43. [ribs reteart 
fremea iis Gata that barriers are -percéived which are 
limiting the amount of counsellor-family interaction in the 
schools, though these barriers are not generally perceived 
ase major’. 
The Mature of the barriers Is more complex. The 

SS seomae barriers were specified by the questionnaire - 
job accountability, time requirements, reticence of parents, 
lack of counsellor competence in working with families and 
the greater importance of other activities. Table 13 shows 
the means of the responses by counsellor and principals. 

| Responses by counsellors and principals were 
essentially similar as seen in Table {a= Principals view 
counsellor competence and the greater importance of other 
activities as somewhat more important barriers than 


counsellors do, but their perceptions Of orner barriers. were 
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Table 13 
The Perceived Importance of Specified Barriers 


To Increased Counsellor-Family Interaction 


Barriers Counsellor Proenci pal 


yop Accountability 4.18 Lg | 
Time Requirements Ze20 Lisi? 
Reticence of Parents Zo VEE hs 
back on Competence Fie 3 9) 4.81 
Greater Importance of 

Piper eAcr hy ites FRE Zei0el 
jeercame.. the “importance of other activities" end 


"Time requirements" may be considered to be interactive 
as barriers to increased.counsellor-family interaction. 
lt can be assumed that if working with families was 
considered to be of greater importance in the school 
counsellors! role, then time requirements would be less 
important as other functions would be given less time. 
However, as we have seen, both principals and counsellors have 
ranked individual personal counselling, and consultation with 
teachers as being of greater importance than interaction with 
parents, and principals included group counselling as more 
important as well. When demands on counsellor hime age heavy, 
therefore, interaction with families is reduced. 

“Reticence by parents was considered to be essentially 
as important as the above barriers in preventing increased 
counsel lor-family inrenact ian: This perception was, in part 
supported by parent responses indicating their willingness 
to participate in various activities with counsellors. 
Although 87% were willing to engage in consultation with 
eounsel lors, .only 46% to 65% were willing To participate. in 
other specified activities and «hoss parents, who declined 


feerespong to rie survey may be still more reticent to work 


with counsellors. 
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Generally, lackvofvcounsellor competence and job 
acoomircb! hityewere phat sseen as.important-barriers to 
increased family interaction. It can be concluded there- 
fore That heavy demands on counsellor time coupled with 
negnignerpperce!lved vahuesocf other:activities and the 
unwillingness of many parents to interact with counsellors 
are the primary barriers to increased counsel lor-fami ly 


interaction. 


The Nature of the Interaction 

As we have already seen, the nature of counsellor- 
fammiysinreraction within Edmonton School systems is 
Daiitarheyoeconsultativeyassshown.in The high proportion 
of time assigned to "meeting and consultation" by 
counsellors. lTeecatebesassumed as awel li that.7elephone 
interviews are primarily consultative.in nature according 
Boece, nitionsrofyconsubtings as; a-process-.of,collecting 
data to increase the counsellor's knowledge of the child, 
Bidedhterpretation.of.the-child fo,the;parent in order to 
bring about limited remedial measures" (Faust 1968). 

Combining these categories of family related activity, 
therefore it can be seen that 64% of counsellor-family 
interaction-can be described as consultative in nature. 
Miceremaining 20% js targely spent in interaction of @ 
formal educational nature as orientation programs and 
parent education consume 28% of time spent with families. 
Essentially therefore 92% of counsellor-family Time is 
spent in basically cognitive, information-based activities, 
“es Pri oe eot hit S «la Mekl Sspeniesin amotio hau. 
relationship-centered activities in an intensive family 
counselling relationship with The counselior. 

Counsellors were asked to indicate which theoretical 
orientations they used while interacting with families. 
Vine 14 shows the percentage of responses applied to each 
Sa Teoria AS Most respondents marked more than one 


category the sum of The percentages equals more Tia Voy. 
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Table 14 
Percentage of Counsellors Using 


Specified Theoretical Orientations 


Se oe ea 


Adler - Dreikurs 84.6% Rational-emotive ees 
faneact ional Anais. 21.2% Reality Therapy septs 
Gestalt 13259 j - 
a 5% Parent effective 55.84 
Beh j : 
ehavioral Lisieeh Ofber 15.4% 
Client-centered 46224 None 5-84 


The orientations used by most counsellors reflect the 
educational and consultative nature of counsel for=fami ly 
interaction in the schools. The Adlerian-Dreikurs mode] 
was the one most frequently used by respondents followed 
by Reality Therapy and Parent Effectiveness Training all 
of which have a strong cognitive component. More therapeutic 
Cleese ri-exploratory and affective models such as Iransaction-— 
al Analysis, Client-centered therapy or Gestalt therapy 
were less frequently indicated, although 46% of respondents 
indicated that they-used a-client centered approach with 


Cerfiarn cases. 


General Attitudes Toward Counsellor-Family Interaction 


Respondents were asked to indicate their level of 
agreement with a number of attitudinal statements related 
TO counsel lor-family interaction. Agreement was measured 
by-a—seven—point-scalte-on-which—"1"meant-~strongly agree 
aig? meant strongly disagree. The tollowing Tables give 
a breakdown of how. each group responded to these statements. 
The greatest agreement was shown by counsellors with 
Pieeeratement. that schools need more counsellors. 7o 
assist children with problems". Seventy-five percent of 
counsellors agreed with this; only eight percent disagreed. 


Only 55% of principals, however, expressed definite agreement 


with this statement. 
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Table 15 
Levels of Agreement with Statements 


About Counsellor-Family Interaction 


2 SS ee a a ee a ee ee) 


School Counsellors should limit their activities to those 
which meet basic educational goals. 


SS ee aa a a 


Numbers Marked (Raa ae poe Cee aD eer oam 


Means Agree Not Sure Disagree 


a a 


Counsellors AAG 1S. 9% 40.9% Yeh | 
Risiarci pals 4.66 20) 22 | 40.9 2 Cie 
Parents ated: Ey cra © Fah beat as tee 
Topdis Group 4.80 Lee DGiee? 45°93 


Schools need more counsellors To assist children with 
personal ’and educationat- problems. 


Counsellors ie) ar 0% 16.7% 8.3% 
Principals 2895 425 Sine pees s: 
Total + Group 32708 oe ea 2004 BI Ci 


Family needs should be dealt with in agencies other than 
schools. 


a 


Counsel iors Beek pD a Ok fe gia’ 25.9% 
Prenci pals Biers) SR ee Dol cal itp. 
Opal, tol OUD ee ee Bi poeat es 20.9 


(a  atcea phe lh Sle S Sae e e 
Because counsellors often do not have enough time to work 
with all children who need help, they should function 
primarily to assist teachers to deal with the child's 
emotional needs. 


Counsellors a 16 40.8 48.9 tiene 
Peinei pats Sle tPe 48.9 42.9 Sa 
Total Group AO be, 44.8 ee SET 9.4 
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Counsellors should work more with families whenever the 
needs of the child can be more adequately met in that way. 


Means Agree Not Sure Disagree 
Counsellors 2.29 673% ZALDS Bote 
Parents per as, Do 16.9 Pel, 
THE® statement, ' "School“counsellors’shoutd limit Their 


activities to those which meet basic educational goals" 
stimulated many respondents to question the meaning of 
“Sasic®educational® goals™.* In spité! of considerabile 
discussion through the media in recent years about the"Back 
+o Basics" movement in education, the comments and the 
responses, particularly by counsellors and principals 
reflected little consensus or acceptance of this statement 
with over 40% responding in the "not sure" range. Parental 
responses showed less uncertainty and stronger disagreement 
Oi tn ever S52 marking’ 62 ore Jeon the-scale. 

The above statement, together with the statement 
"Counsellors should function primarily to assist teachers 
+o deal with the child's emotional needs" and "family needs 
should be dealt with in agencies other than School sé foank he 
seen as basically de-emphasizing The value and appropriateness 
of counsellor-family interaction in the school setting. 
However, from this point of view, little ‘consistency is seen 
in the responses. Generally, respondents agreed with or 
weren't sure.that counsellors’ primary functor was se 45S .Se 
teachers... Almost. half, expressed uncertainty about whether 
community agencies were more appropriate places. for meeting 
family needs than schools..wd th. the: responses or. ine remaining 
half slightly more in agreement than disagreement. however, 
there was more disagreement with the statement about limiting 
counselling activities To basic educational goals. It would 


appear, therefore, that though "basic educational goals" 


54 


er SP . | [or .. : oe Tea 


si > ‘ss 
veu Pelle Tan ves 


t 7 J i ' 
te + 
: i 
7 + | ' : ns a te : A2nUos Yoo ac" <7? ee 
a a sure 3/4268 Team fo «iw cenit: “ot eat tiv} 


en emt Ho *adupont aa 
ia att eee fiep emai te: 


i ; ar " b 

16 a. 18% avin ar spear sth 
nmrOd Je | hon SBbis py apse 
5 f a yd (bys tog tag, 
rr b4ocs +3 Sue 94099 at hi 


. ' ' bes Pry te ¥ aot ‘pene i aa Oe 

ar sales (3) Sak oV'tr Wer et 226) Bow 

t : 1“ > go | em ee 

. Suodiet Oarsee SY iiae la ate ay me 
teh one “Shaan athe > toi ot | 


t igtie 2aloowene., nies. 
7 Pon 


TEAy eat? 
rte -citde (aut) wet AOL vets no ret: ys 
¥ ibe At “hi Ae nS 
i Tih or af; ye] 4 H ee H v Lea : #4t6 ‘ f r 8" ; 


i, vias sale 


Sa) 


“ a 9 


er) Sc »* wew WoT at *) er hay ne ena Teese i ee a 
sacs iw ods > view DET 1 o8 re pegeerane Nigh ¢ 


Giitean 16Y 2936\4 abe rthe toa v cyan sila 


on ial ghea, ott! Fo ae: sg gm ot tia gen 


Pu a 


eves 5A .thmnsesgezts cant: 
onitincd + vedas rami Cae attr: 


Siuow 2 oat limp 


ig heen daiott e 
Peet he , vi dd, < 


55 


may not.be.entirely acceptable as the criteria for 
limiting counsellor functions, there is fair agreement that 
family needs should be met in other agencies, and that a 
forcetmportant Tunction Of counsellors TS *’fo°ass{ st 
teachers. This is in agreement with previously reported 
results ranking consultation with teachers as generally 
more important than counsellor family interaction. 

In contrast, the statement that “counsellors should 
work more with families whenever the needs of the child 
can be more adequately met in that way" is supportive of 
CounselLor-=tanhlyeainreractionakn  thesschoals. ~Response 
To this question was primarily positive by both counsellors 
and parents, although 28% of parents disagreed. Only 8% 
of counsellors disagreed with this statement. Judgement 
as to whether the needs of the child can be more adequately 
fopmamrougn work with families, theretore, appears. to. be 
The important cuiterion,for.many «counsellors. 

fr summary, there was réetaTively little %consensus In 
attitudes of respondents regarding counsellor interaction 
with families in Schools as expressed in these statements. 
Coniderable tentativeness was indicated in most reponses 
and the means for most statements were in the middle of the 
scale. The only strong agreement was indicated by a mean 
Ore. (a7 sin =counse! lor responses ‘To The *neéd™Tor more 
counsellors and a mean of 2.28 in counsellors! responses 
+o the statement that counsellors should work more with 


families if the perceived needs of the child so indicated. 


Other Comments 
Respondents from all groups accepted the invitation to 


contribute further comments about counsellor family inter- 
action. Many of the comments corresponded with the areas 
of the questionnaire and confirmed these topics as areas 
of concern and interest. 

The incidence of family related problems and the need 


for special assistance for families was the content of 


i nd 
many comments especially those of counsellors a 


principals. 
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80%Z.0f the children | work with have a family 
problem. 


CEPOBeComnsel lor) 


In our small inner-city school we have more 
than our share of families with problems. We 
Seco noOlpcepecpreer hn the schoo! counsel lor- 
Bhalnedetoshelipponw|isten to..people, e.g. 
Alanon, Parents Anonymous (child beaters) 

wives who have survived beatings, etc. At 
present | deal with and try to help people when 
Piemcounse | Lot vonanurse isn't here. 


WES Darr hCusO.c. 1.) 


Have mixed feelings. Schools have early and 
direct knowledge of family problems and are 
Wieaepos tr ton tOniniervene and assist. But 
we are probably defining new roles for schoo| 
eounsellors. 


(EPSB Teacher & Parent) 


Vom wl OeSceamoRe Woounmse ll ing (for vehildren 
with personal, emotional and social problems, 
as the quality of the child's school work is 
mat arose ywnnem. eMore counselling, also,,.for 
Dagens .Onenow fo handle these problems. The 
teachers seem indifferent to the child's 

ener ional|sprobiems and ironically-a ‘lot of 
These have developed at school. 


(ESSB Parent) 


Many respondents supported the importance of counsellors 
working with personal and emotional problems, but questioned 


Raniiwmeanetany, as a role. for school counsellors. 


Pniemsciocl 45 Not equipped To deal with The social 
PeovnenoeoOresociely. Family problems are increasing 
bm number. eihe school should do as much as possible 
--but remember that the major functions of the 
echool us ecaucation through jnstruction: ~Time and 
resources do not allow any other approaches. 


CEP SDS ian ck D aul) 


| question whether therapy with families is the 
rolemerea school counsellor. 
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Many comments confirmed that respondents perceived 
fejoraproptems in scounsellors working with families. These 
Wioiiued aitticultjesytm arranging, Time for meeTing, heavy 
Pounse lor 1oads, and The competence or Image of counsellors. 


lf counsellors are to work more with families, 

mmhekr workings hourstare either goding? to have 

tO shift or become very flexible. “Most parents work 
and are unavailable until after normal working 

hours. This means late afternoon or evening sessions. 
Moy tino Moree riannone, Daren ing Sess | ons and lone 


fami iy, counsel linguesess!on, would) pe asking as lot. ak 
eounsel ling with The child is toybe. taken on, Then 

it makes sense to try to involve as many of the 
fecuOy, seat oC Mn de tech | 1d. In many cases individual 
POU Sci DG: ts. AOE wos |e. Or 3 ime. 


CePoBe Course] oi) 
Working in more than one school; no time, no energy! 
(EPSse Counselor) 


ieorder tor schoo lm counsel ling Tor be, Deneiicial 
hejshe must Nave enough Timée.in a school To test 
the child and then’ to work with the child and 
Preston yeuptily resitits are evident... Counsed | one 
who are handling too many schools are spread foo 
‘hinty,and can't possibly do an effective job 

Woe, bie, Chi laren. 


(EPSB Parent) 


In the past five years | have worked with 3 
different counsellors in 2 different schools. 

| have found one out of three outstanding with 
respect to meeting our needs. The other two 
were plagued with so many personal problems 
they were totally ineffectual. 


(ERPSB EP rimican ada 


As for school counsellors, |'ve never met or 
heard of one at the school. 


(EPSB Parent) 


A teacher does not. always make a good counsellor. 
Eyen some of the people who go in for 
counselling jobs, e-g- courses aT Grant McEwan 
thouldvunot be let into the program without more 
investigation into how stable they are in their 
own lives. [+ -takes a special person? to bea 
school counsellor. 


(EPSB Parent) 
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Finally many counsellors wrote about compromise, their 
felt inability to facilitate positive changes in many cases, 
and the delicate negotiation required with teachers and 
administrators to define their role in the school. Some 
conveyed a definite sense of discouragement. 


Gounselling can be effective if you have 

good cooperation from your teachers and the 
administrators. Often the administrator has 
been the obstacle to the work of a counsellor. 
A counsellor has to sell himself to teachers as 


well as the parents. It's a hard job because 
you have to answer to so many people and your 
work load is almost impossible. Many good 


counsellors abandon the job because of This. 


CESSB Counsellor) 


Counseliors are still viewed ‘as a Threat to 
some teachers, children and especially parents. 
PeVoOUuLGelikKentO see exposure of programs and 


work of counsellors via the media. 
(EPSB Counsel-lor) 


Perc torren arft cultT™= To produce” any Tasting 
changes.in isolation. .We can make-significant 
Poinomlieourtown Little -aquarium and have them 
wiped out when the little fish enters the big 
pond and has to deal with family, peers, etc. 


(EPSB Counsellor) 


| will probably be leaving counselling soon. 
(Pring that many of The routes” !| Tol low*are 
based more on a compromise than on what | 
would prefer to do. 


(EPSB Counsellor) 


One parent expressed, in meaningful though 


unsophisticated words, considerable hope for the future 


and optimism about the Seno. 


Wandesrit--sne comment. * "But I*m-" Tn The school 
ondy JZ .years<cnot good for my whole life. 

I'm only hope teacher to teach my kid in the 
future become good kid in the ROLlo. “Presse 
thank you. 


(EPSB Parent) 
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Discussion and Summary 


Paramount among the goals set out for this study was 
To learn whether school counsellors, principals and 
parents perceived counsellor-family interaction to be 
of value in comparison with other functions TAY DiaGad ly 
Carriedsout by school counsellors. 1s working with.families 
perceived to be an important approach to assisting many 
children and meeting educational goals as much of the 
impernature would indicate? A number of measures of the 
value placed on counsellor function have been described 
previously. These are (1) the: percentage of time spent 
Dy counsellors with familtes, (2). rank iordering of the 
importance of counsellors! work with parents in comparison 
with other counsel-lor functions, .and (3) the percentage 
of time counsellors would choose to spend with families in 
an fiidea!l situation. 

Moanave —secniiiiial in the present. school “systems, 
counsellors are spending approximately 9% of their time 
imiitiwenraction with families, alhhough if regular teaching 


mac sonments Tare removed from The: calculations, if can be 


said that counsellors are spending almost 10% of counselling 
Tieme >in ofami-ly work. [In comparison, individual and group 
conselling consume approximately 30% of the counsellor's 


time and consulting with teachers over 10% of their time. 
The ranking data indicating how important respondents 
perceive various counsellor functions to be similarly places 
individual personal counselling and consultation with 
teachers in positions of greater importance than working 
with families. 

A number of factors indicate, however, that the value 
of counsellor-family interaction may be slightly higher 
than the above figures indicate. Counsellors have indicated 
that they would spend about 35% of’their time in interaction 
wht famities.. This is  triple.the amount of time being 
spent presently. Respondents have generally indicated 
that there are barriers which limit counsellor-family 


interaction. Particularly relevant are the findings 
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confirming that many parents are reticent to work with 
school counsellors and will not or cannot arrange meeting 
times. The finding that individual personal counselling 
consumes the highest percentage of counsellor time in 
elementary and junior high schools also gives support to 
the value of counsellor-family interaction. Pa Sep OD a Uy 
foe omay that. [nteraction with families of students ts 
more relevant to the issues and problems involved in 
Pndividual personal counselling than it is to any of the 
other functions specified such as affective education or 
vocational guidance. 

MiecmLesltt or Ofotiisestudy, therefore, support the 
conclusion that working with families has considerable 
perceived value for all respondents as an important approach 
foemeeting student needs and educational goals, although 


a number of barriers exist that are keeping the amount of 


imme scpent th these activities at less than The: ideat amount. 


We must also conclude that counsellor-family 
Pnreraction has Value for all groups surveyed primarily 
as a consultative and educational process in keeping with 
Piemaccepted. funciions of the school in society. While 11 
may be accepted that children's problems are often related 
momdystunciional family-interaction patterns, The school 
is seen by few to be the appropriate setting for intensive 
family counselling. Less than 1% of counsellor time is 
spent in family counselling in Edmonton schools. 

Although principals and counsellors perceived a slight 


iierease in family counselling. fo be consistent with ian 


ideal situation, a larger need for increased parent education 


programs was indicated. Undoubtedly this would assume a 
higher priority than family counselling if changes in the 
amount of counsellor-family interaction were to take place. 
Barriers to these changes remain complex. Respondents 
have indicated that a higher value on individual personal 
counselling and teacher consultation and heavy demands on 


counsellor time are important factors limiting the amount 
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Pamcounce Por—tamilyeinteraction ocurring in the schools. 
Of equal importance is the attitude of parents towards 
interaction with the school counsellor. Although many 
parents indicated they were willing to engage in various 
forms of interaction with counsellors, many were not. 
Numerous parents also indicated by their comments and 
responses that they were unaware that there were counsellors 
in the schools, lacking information regarding the training 
and capabilities of counselling staff and confused regarding 
tneerole of the counsellor and other school specialists. 
Added to this, the difficulties expressed by counsellors an 
scheduling meetings when both parents are employed make 
increased counsellor-family interaction problematic. 

These conclusions have leaned heavily on the quantity 
Offs ane, interaction between counsellors and families. A 
Prete or actor, thab Of the quality of The interaction, 


must be considered. On one hand the quality of family work 


may have an impact on the barriers which limit counsellor 
family interaction. It is self evident that poor quality 
interaction between counsellors and families may contribute 


greatly to the barriers to increased family emphasis in The 
schools in the form of a lowered image of the school 
counsellor and his effectiveness, and add to parental 
reluctance to work with school counsellors. On the 
positive side, the quality of counsellor family interaction 
may contribute to the positive image of the counsellor as 
well as leading to greater effectiveness in meeting student 
needs. These results would inevitably reduce some of the 
barriers which we have discussed. 

The quality of the interaction, on the other hand, 
may also blur the distinctions between the forms of the 
interaction with families. As stated earlier in This paper, 
t+he differences between consulting and counselling are not 
clearly defined. When the Giving aide, eceiv tng ot 
information stimulates self-exploratory processes and 


accompanying emotional reactions leading to positive change, 


iS i” de 7 
a aa at Hore 
<->) 


Wok Sates 5 Fy « 
WU Wee & Th oxy 


ee) TowGa PPA Vol ‘eave ‘heaiize. ‘in J 
ye piv 9, 

i" a ‘ . ‘So ltS int an ves a Ow ent 
7 ’ = 7 ; 


W adw yosm exe temeiann 
' Was ae ae if via) by on ies i (O88 ng pet: 


A 5 
By) 


j : lar rent oS NU soy "veils gate ‘ = 42N0 

= i ale me 
34 sft uni Yop) 98 Pear i Ot i he KY ’ “i 60a : 

¢ rn ti 

oat WoT DNs > pee BAL Lieesves 26 irises sae 


Tal Te a a7-4 
.2tstleioaqe fomine soste Bre aAbtiee ouee aH + te 4 © ont 
1, Od a 2 yee} ya Af > Ss ae e ao) Lak Fas a B ont ] Str ott 


» ry in mk stnetss Ato intiw eae one Or as 


4. 


lade P37 PbS Te (inbi-i9) taeines ee 8 
iMHESeh acy it VG tie DHOB BL, SAN WSO as uit, SOS eee mt 
fi ll : , 3 o~ "a en LP tedawihed T T3236" eral 0 


7 


7 io Wes Ee be : j $ c y 7 i fi (P43 ity 2 Te Pett . vot set palat } Sit 
; ce. ane 


Sew vl ings? Pi teu ail Ped ane “ae . ore bi ange ed 4 
Vhsenvon. Tina 4-4 Soa, ont > dae Sele taogqmt # As eet ven 


tn 


Val site: (aoe PTE THe oe b kee tee bi tou tS eyotel va 
+ Raen | is Vie. Brg) i aentes neawtad "agi tde ei 
pith APe peated Pith ty Posy Soon lee i ae ipa sar at, vt 
‘orgs ort bo Bpia) nba Bweld & For fot Ral ny aia ap 
tnoteg si: hos Gwe’ os2erevet aPory 4% ine ‘pity’ 0s y 
if.” ,etolipentan apse Peary EW ot por a 
ageitosrvefa ioyt e573) Ter vee bra Naw ‘ent Pee: 
& Tot) Gera ga git 3 tp beam), Vai tapd itt! ba aved atne 
ft Ve Ta teeID a 

Sat te tities tea he ho oaesann yey athe 


ibeee une 7 was ; 


Seve 


Ay 


a 


*hebute of | tsom wi 225irevil P 


bred Tat te ont bal Aredia cei 
J ear +0 apne ee ont | 


as Ae Fs De 


. tenes e4nt gt, 4 AL als a, 


A 


Pow ere. a) 0 va 


4 gsi 7 sa 


pe 
sre gi 43 


62 


and when counsellors remain involved with and supportive 

Of parents or families over the period of time when this 
change is occurring, as is advocated by many writers 
Supporting the consultative model, the interaction becomes 
moresctosely related to a counselling model.: When parent 
Soucar1 on Groups are injected with a quality, of relation- 
Ship and interaction more closely related to group 
counselling, the formal pedagogical vaspect Yof the group 
process may become de-emphasized as other forms of learning 
become frmportant. The educational value ‘of such experiences 
cannot be disregarded but a more complete and higher 
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Chapter V 


Moving Toward the l|deal 


The broader intent of this study has been to help to 
discover more effective ways by which the scnool and 
school counsellors in particular can help cnildren overcome 
Poe vallous obstacles which jinterfereswith Jearning.,.ihis 
Chaprer jooks at the. place,of the. present, study in this 
Plheader context, and, discusses its implications and 
limitations. 

Domina iiieresearch, onis Ssiudve rests upon certalp basic 
assumorions. One of these is. tne value of family Jufe for 
Ppeeiodividual, and in. this case. particularly. for, the. “chi id. 
lt rests on the belief that the child has basic needs which 
Tisiepe met, betore, ne or she canebegin.fo cope with adhe 
demands of education. For many or most children these needs 
Poeomerrorimnariiv¥ewiabpin, be famitjy...,For other chivaren 
the demands of the school and developmental changes may 
exacerbate their reactions to family based conflicts 
PFeoUling ing ih disturbed Dehaviour patTéerns, ins the school wand 
PrevOne. nr or many: theeresulTing,intertecence with learning 
achievement ranges from moderate to severe. 

We have said that the counselling function in Tne 
Soenool is one. of providing additional assistance, tor cht ldren 
Meroe these. types, of,proplems. +l be,counsellorgwno tinds, 
however, that many children are suffering trom problems based 
ate ivome Joy facedswith a dilemma ijn bis quest to finds, the most 
effective ways of nelping the child. Making work with 
fami }i6sea,paramount part ofsthe counsellors! role is 
stretching tne traditional role definitton of school guidance 
and counselling to a considerable degree. ino-caddiaston., 
counsellors must ascertain whether placing itncreased 


emphasis on work with families or parents 1s a more effective 
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approach to helping many students. This study was 
designed as a partial contribution to resolving this problem. 

Finding answers to this question through research is 
difficult because of the number and complexity of the 
variables involved many of which cannot be precisely 
measured. In addition controlled experimental research 
requires consideration of the moral necessity for providing 
Biee Desi Vcervices possible for all children, not only those 
hmicluded ih an experimental group. Single case’ studies are 
uUSsetul contributions to our knowledge, but cannot always 
provide the generalizations needed. Moreover, many more 
Otestich studies carried out in school settings are needed 
Derore relevant conclusions can be generated. 

This study relies on the intuitive sense and reasoning 
Samoan y  peqnpie-as a way Of supporting sor sdisputing the 
effectiveness of counsellor-family interaction. The 
respondents in This survey, counsellors, principals end 
parents, are people who, through the nature of their work 
and the emotional investment in the problems of the children 
bivoived, can be assumed To hold opinions on approaches To 
Solving some of the’ problems. Counsellors! views are held 


PeoeoteraGchicular importance dye fo The malure of-their 


work and their training. This study has shown that almost 
all counsellors (88%) surveyed see value in increased work 
wieoefame lies. — (Of 12% of counsellors not responding with 


an ideal percentage higher than a real percentage, 8% did 
not complete both items and 4% (N = 2) rated both items 
equally) | believe that consensus to this degree by 
thinking and concerned professionals can be taken as valid 
support for the effectiveness of such) an approach. 

Gertain (imitations in the sirudy, however, can be 
identitied. The parent questionnaire did not explore The 
contact between parents and the schools as fully as necessary 
to provide a clear picture of how this relationship 
may influence counsellor-family interaction. Tr cou [Ganon Oe 
determined from this research whether many parents were 
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unwilling to participate in interaction with counsellors, 

or were generally indifferent feeling no need for counselling 
services. A more complete assessment of parent awareness of 
counselling services, for example, would require an 
investigation of what services are available in each school 
and the comparison of this information with data on what 
Services parents are .aware of... Further -reseanch to -more 
thoroughly evaluate parents! knowledge of the school counsellor 
role and parental attitudes toward these services is needed. 
A further limitation on the conclusions related to parental 
Lbesponses:, -that of. hhe,,bias incorporated in a mediocre 
nosDOnse poate, has, beem described, previous ky. 

It is also important when considering the conclusions 
Cmewirls Study to keep. isnimind the high varbabi kitty tassoci ated 
with many questions. Response distribution for many topics 
were almost rectangular or occasionally bimodal showing 
almost as many negative or undecided answers as positive 
Responses especiales y cin areas such as. fhe determiinad.on..of 
barw@le rs iho. inereased, counselshor-famishy inienachion.s, abhe 
descr iuohive statistics: used tn nepoml ing <che jiresults, 
hienetore,. must be considered in, this ;contextr. 

Gonc kus ons, re bathed sho «bhe, impontance: tad, nature, jot 
bar miiers cLOvelnicreased, counse|\lor—fami ky sinteracten sare 
tentative and require further study. The resulting data 
combined with the many comments which focused on this area, 
however, provide confirmation and some further insight into 
problems which exist in working with families and provide 
a coe for some recommendations designed to stimulate the 
movement toward the ideal of increased interaction with 
faniisl| es. 

Considering the heavy demand on counsellor time which 
is reported, and a small liklihood that counsellor-pupil 
cath ise will be greatly reduced in the, near future, it is 
evident that moving towards increasing the amount of work 


with families will require a changing of priorities. Ways 
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of doing so must be considered in light of comments made 
by some counsellors describing the need for compromises 
and the feelings of discouragement engendered. Pi esc 
fPeoinds ere widespread, Cand this study did not investigate 
mitsvarca) then changing priorities may in fact be a 
eiveTrion of reducing the barriers which fFimit“increased work 
with families. It seems logical at any rate that reducing 
pyeextoting barriers would, in iiselt contribute to moving 
The Time spent with familtes closer to the ideal. 

Ret cence Dy parents 'o participate in Interaction 
with counsellors is the second important barrier which was 
Pereenveqc DY counsel ors and principals andiwhich-must be 
reduced before any major increase in counsellor-family 
Dibetocrion can take place. . As a BDegtnining?y. 't would seem 
importani tor many counseliors to become more visible To 


Danenis generally. The fact that many parents are unaware 


That there are counsellors in the elementary schools and have 


Bie understanding of Thetr roles. and Their protessional 
Peundemus) =be. a cdeiriment to increased; counse Llor-—tamity 
fa ee owOUCe lt may De ditTicult or t(mposstiple-1o ensure 
Riates ti escuOool counse| lors have the personal stability vand 
feortecoat oma qualities 10 eliminate The negative tmage oF 
Scnocl counsellors held by some parents, higher visibiitty 
Dyea ie counse lors, should, help. considerably. More eq torr 
should be made to inform parents about the counsellors' 
autres, interests and concerns. Use of Tne medfa, as 


suggested by one respondent, could be one valuable way To 


improve the public image of school counselling. Parents must 


be informed that most counsellors have graduate level training 


including work in psychology, and are prepared to help them 


solve problems with their children through the provision of 
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information related to parenting and problem-solving techniques. 


I+ has been said that anxiety about being negatively 


judged is a contributing factor to parent reticence when a 


child is experiencing difficulties in the school. Professional 


competence, including Validation .of the, parents as persons 


who love their child and are doing their best combined with 
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an open and non-judgmental attitude on the part of the 
counsellor and communicated to the parent is Phot 1 

pea ire Dest orrense cgaainst This fear. "As one tani y 
consultant in a British Columbia school system who has been 
Spending approximately 40% of his time working with families 
Boteeeveral years Stared, ? "There is no magic answer for 
reaching uncooperative parents, but the belief that all 
Parents Truly care makes a lot of “ditterence”™ “(Hemb ling, 
Note 4). 


Greater tlexibiiity Wn working ‘hours: ts Needed=for 
those counseilors Interested in working more with families 
or parents. If counsellors are to be encouraged to meet 


with parents outside of thelr normal working hours, they 
Should be compensated by fiexipnle hours during the school 
day. The basic assumption that working parents are 
Unavailable during tne day, however, needs to be challenged 
Faawetiano rarents are Trequent|ly able To arrange Time during 
the day for appointments with other professionals. iis 
possible that, tf parents were convinced of the value of 
meeting witn the school counsellor, more of them would 
mitra Ways Of arranging the Wwecessary 7 ime. 

The appropriateness of increased work with families 
in schoots was an area incompletely dealt with in This 
Peeearch, Dui tit did’ freceive many comments ironeTnelvess. 
Moreover, tne hecessity of accounting to superiors, though 
not perceived aS a major barrier by respondents is bound To 
have an tmportant impact on how counsellors make choices 
about tneir time allocations. Increasing the time spent 
working with families must be acceptable to the school! 
systems and the general public. The alternative, That of 
referring tamilies to agencies outside the school when 


family problems come to the attention of Tire scirool "Starr, 


is strongly supported by many. Referral, however, does not 
always or even often resulT tn families following tTnrough 
and engaging in further counseling. Moreover, To involve 


greater numbers of professionals is not necessarily a more 
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effective answer, and the child's needs may be more 
adequately met through working within the system where 

the problems have become evident. lf the school counsellor 
is interested and parents are willing to work with the 
professional already involved, it would seem to be a more 
reasonable solution in many cases. 

Further research and more successful work with 
families would be instrumental in opening the doors to a 
renegotiation of counsellor roles to allow a more ideal 
percentage of time to be spent working with families. 

If interaction between counsellors and families is shown 
to be educationally desirable, every effort should be made 


to make the necessary changes in role definition and 


administrative policy. iste Tisp wont hen oniuid thet nod ondsy 
may working with families be more effective than individual 
personal counselling, but more time efficient and preventive 


as well, as family work has the potential for helping two 
Omarhree children .<per fami y. 

int spite..of the spinoblems and the barriers described, 
There is some evidence that counsellor-family interaction 
Papencreasting. AS stared eariier, counsellors in 197) were 
reported to be spending half an hour per week with parents 
Lome conoOnron Separate Schools, Today counsellors in the 
Same school system typically spend 23 hours per week in 
Pnteraction with families. . Parent education groups have 
inereasecd dramatically, both within the schools ands in 
other settings. The session on family counselling held 
as part of the Alberta Guidance Council Conference during 
the past year drew an unexpectedly large turnout. In 
addition some of the FRI from family systems theory are 
starting to reach the popular press as seen by a recent 
women's magazine publication of an article called "The New 


Family Therapy" (Marchand 1980). Increasing awarenss of the 


factors in family life which influence children's achievement 


is bound to have an effect on parental reaction to 


consultation and counselling. 
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Ine prognosis for moving in the direction of increased 
Miteraction with familtes, therefore, appears to be good. 


Puri nermore, if the eftects of increased interaction prove 


to be positive, the increases are likely to continue. 
Counsellors’ ideal of spending 35% of their time working 
with families may in time and with a concerted effort, 


become a reality. 

ierwoul dpe, Ofecoucce,. Unrealisi ie to suggest that 
all family related school problems wil! be solved by such 
movement toward tne perceived ideal as found in this study. 


pbuie To Degith to help more children is sufficiently worth- 


Weer oom husSt i tyrinemenrorr: required. As ithe United Nations 


Declaration of the Rights of tne Child states, "Mankind 
owes to the cnild the best it has to give". Finding ways 
Tomei more. children come to The school, freed fromathe 
frustrations and tensions derived from unmet personal needs 
Piatto ycaneruily part tcipate in the processes (ot 
learning abdout their world is one way of providing The 


best of counselling services. 
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Reference Notes 
MCN NS, o. Aw,e Ul rector of Counsel ling Services, 


Edmonton Public School Board, Interview held 
November 2, 1979. 


Carstensen, P., Counselling Consultant, Edmonton 


Public School Board, Interview held November 2, 1979. 


prosseal,—-J'., Superintendent, Edmonton, scene tarle 
School Board, Interview held November 9, 1979. 
Hemblaing, 0. ,, Family Consulrant, Kamloops school 


Destrict, “interview by telephone, June 5, 19680. 
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=a DEPARTMENT OF ERUCATIONAL PSYCHOLOGY 
Gi FACULTY OF EDUCATION 

EAU: THE UNIVERSITY OF ALBERTA 

CUmanL ~ 


January 8, 1980 


Dear School Counselor, 


The family and the school are undoubtedly two of the 
most important factors affecting students today as the 
stresses of the changing world grow more intense. AS we 
strive to assist these children to develop healthy and 
satisfying lives, our understanding of the relationship 
between these two institutions grows more important, 


As a graduate student in the Department of Educational 
Psychology at the University of Alberta, I am attempting to 
study the relationship between the family and the school 
and the role counselors play in this relationship. I hope 
to learn whether there is a need for changes in certain 
aspects of this relationship and how this change may be 
facilitated, 


Your assistance is vitally important to the success of 


this study and will be greatly appreciated. Will you take 


a few minutes and fill in the enclosed questionnaire{ All 


responses will remain anonymous and the questionnaire should 
take no more than fifteen to twenty minutes of your time. 
A stamped, addressed envelope is enclosed ior your reply. 


Results of this study will be made available to the 
school system for which you work and to interested participants. 


Thank you very much for your cooperation. 


Yours truly, 
( 73S. 


f/f he Beene os 
Joan Branigan 
} 

LWA 
We. Hague 
Associate Professor 


/ 


6-102 EDUCATION NORTH, EDMONTON, ALBERTA, CANADA * T6G 2G5 * TELEPHONE (403) 432-5245 
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Appendix E 


DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


=I FACULTY OF EDUCATION 
a? THE UNIVERSITY OF ALBERTA 


: N 
fe UM 


January 8, 1980 


Dear School Principal, 


The family and the school are undoubtedly two of the 
most important factors affecting students today as the 
stresses of the changing world grow wore intense. As we 
strive to assist these children to develop healthy and 
satisfying lives, our understanding of the relationship 
between these two institutions grows more important, 


As a graduate student in the Department of Educational 
Psychology at the University of Alberta, I am attempting to 
study the relationship between the family and the school 
and the role school counselors play in this relationship. 

I hope to learn whether there is a need for changes in 
certain aspects of counselor involvement with families 
and how these changes might be facilitated. 


Your assistance is vitally important to the success of 
this study and will be greatly appreciated. Will you take 
a few minutes and fill in the enclosed questionnaires All 
responses will remain anonymous and the questionnaire should 
take no more than fifteen to twenty minutes of your time, 
A stamped, addressed emvelope is enclosed for your reply. 


Results of this study will be made available to the 
school system for which you work and to interested participants, 


Thank you very much for your cooperation. 


Yours truly, 


Alflge 


W. Hague, 
Associate Professor 
6-102 EDUCATION NORTH, EDMONTON, ALBERTA, CANADA « T6G 2G5 * TELEPHONE (403) 432-5245 


Pode 6 ~ eT EE $PIND / 


’ os fu ‘ i. ors Laer 
. © erst afdv w) 
és mh > , 
rsusYer ae, 39 
band te ite LO 
. eae oY ~*~ - 


* | iy tos a oN > yy a. 


ON a om Lyn ireaat, 36 Wagener es 


‘es 


¥ . 4, AF wre ( iiss 
i: ; a ene ee 4 ely st OLED, 
ee got Seat Be sisdd were 


245 teat thie bye reney gay sata 


al 

A 

J fod 

€1 hy 7 tf ‘. ss 
} ' 


{ADEs SA ed 


erat “Q00Y, bf any 
esa thy Bohs Ah as 


ee ae i ES. agemrger 


as Seetnognt iy 
re , hasakee tg 1s yt ae ak 


ed 


sottar as. facies oat hte: ; 


v pintew af 
4 ry i go pices fe souk 


ai 7 7 127 a 
aeetR ‘ellen 


» ab Anohiede | 


ahs goseted & 


Lettsonr Co 


84 
Appendix. & 


Pers vit seo OLA iON AL PSyCHOlocy 
7 CX FACULTY OF EDUCATION 


wii} 
Vpn” THE UNIVERSITY OF ALBERTA 
£CUMaueE 


January 8, 1980 


Dear Parent, 


The family and the school are undoubtedly two of the 
most important factors affecting our children today as the 
stresses of the changing world grow more intense, As we 
strive to assist our children to develop healthy and 
satisfying lives, our understanding of the relationship 
between these two institutions grows more important. 


As a graduate student in the Department of Educational 
Psychology at the University of Alberta, I am attempting to 
study the relationship between the family and the school. 

I hope to learn whether there is a need for changes in 
certain aspects of this relationship, and what role school 
counselors may have in this process. 


Your assistance is vitally important to the success of 
this study and will be greatly appreciated. Will yOu take a 
few minutes and fill in the enclosed questionnaires All 
responses Will remain anonymous and the questionnaire should take 
no more than ten to fifteen minutes of your time. A stamped 
addressed envelope is enclosed for your reply. 


Results of this study will be made available to the 
school system for the schools which your children attend and 
to interested participants. 


Thank you very much for your cooperation. 


Yours ,truly, 


tis : 
‘2 Ja -2, 1 eR 
“Joan Branigan 


4) Pjogre 


W. Hague 
Associate Professor, 


6-102 EDUCATION NORTH, EDMONTON, ALBERTA, CANADA * T6G 2G5 * TELEPHONE (403) 432°5245 
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Appendix G 85 


DEPARTMENT OF EDUCATIONAL PSYCHOLOGY 


FACULTY OF EDUCATION 
THE UNIVERSITY OF ALBERTA 


is & 


a3 


301 Michener Park, 
Edmonton, Alberta 
T6H 4M5 

March 6, 1980 


Dear Parent or Educator, 


A few weeks ago you received a questionnaire about 
your views on family = school relationships, You may have 
put it aside until a few free minutes could be found in 
your busy schedule, 


If you could take that few minutes right now to 
fill in the questionnaire and put it in the stamped, 
addressed envelope, your efforts would be greatly appreciated, 
You will have one less small job waiting to be done, and 
your response will have added appreciably to the results of 


our research, 


If the questionnaire or envelope has been lost, 
please contact me at 435 = 0470 and I will be happy to 
send you another copye 


Thank you very much for your cooperation. 


Yours truly, c 


i 7 v7 
.- a y A 
Ll! Jar. Lp ee 


Wm, Hague, 
Associate Professor 


an Branigay 


6-102 EDUCATION NORTH, EDMONTON, ALBERTA, CANADA « T6G 2G5 * TELEPHONE (403) 432-5245 
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